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INTERACTIVE LESSON AS A MACRO-UNIT OF TEACHING RUSSIAN
AS AFOREIGN LANGUAGE IN SHORT-TERM COURSES

Abstract. The relevance of the topic of this article is due to the need to strengthen the interactive side of the
process of teaching a foreign language in short-term courses in the language environment. The purpose of the
study is to establish the ratio of interactive forms and methods that determine the specifics of an interactive les-
son of foreign language. In contrast to the existing points of view, we attempted to prove that the effectiveness
of interactive learning depends on the systematization of interactive forms and methods of teaching and the
sequence of their use. To study the patterns of interactive learning of a foreign language, we applied the follow-
ing methods: observation, experiment, and analysis method. An analysis of the interactive forms and methods
of teaching foreigners the Russian language in short-term courses in Russia shows that the use of the learning
potential of the language environment makes the content of learning natural, topical and interesting. Avoiding
traditional teaching methods allows organizing the exchange of thoughts and feelings in terms of speech inter-
action when creating a joint product (both verbal and non-verbal). The interactive lesson, which acts as a mac-
ro unit for selecting and organizing the content of Russian as a foreign language (RFL) training in short-term
courses, consists of three blocks (motivational-introductory, activity-oriented and resultant). Specially selected
for each communication situation and arranged in a certain order interactive forms and methods are presented
in the system of interactive exercises and tasks, classified according to the stages of mastering speech actions in
different communicative situations. The article presents the forms and methods of interactive teaching of Rus-
sian as a foreign language, which teachers can use in short-term courses. The authors have shown that interactive
methods and forms of teaching stimulate foreign students to speak and communicate in the target language. This
contributes to the development of skills of social and academic interaction of students to solve pressing commu-
nication problems in real situations of communication. We see the perspective of research in the development
of interactive methods of teaching a foreign language for different age groups of students and different levels of
proficiency in a foreign language.

Keywords: interactive teaching; forms of teaching; teaching techniques; interactive lessons; speaking skills;
verbal communication; short-term education; Russian as a foreign language; methods of teaching Russian.

AHHomayus. AKTyaIbHOCTb TeMbl JaHHOM CTaThbU OOYCIOBIeHa HEOOXOAUMOCTBIO YCHICHHUS UHTEPAKTHB-
HOI CTOPOHBI Ipoliecca 06ydeHHss HHOCTPAaHHOMY SI3bIKY Ha KPaTKOCPOUHBIX Kypcax B s13bIKOBOM cpeze. Llens
HCCIeOBaHUS — YCTAHOBUTb COOTHOIIEHNE HHTEPAKTUBHBIX GOPM U IIPHUEMOB, KOTOPbIe OIPEAEsISIOT ClIelt-
UKy HHTEPaKTUBHOI'O YPOKA MHOCTPAHHOIO S3bIKA. B IIPOTHBOIIONIOXXHOCTD CYILECTBYIOLUM TOYKAM 3PEHUS
MBI IPeATIPUHSIIN HOIIBITKY 0Ka3aTh, YTO 3GGeKTUBHOCTb MHTEPAKTUBHOTO OOyYeHHs 3aBUCHUT OT CUCTEMATH-
3allMM MHTePaKTUBHBIX $OPM U IIpUeMOB 0OydeHUs U II0CIe/l0BaTeIbHOCTH UX UCIIONb30BaHu. I ucciesno-
BaHUsI 3aKOHOMEPHOCTE! MHTEPAKTUBHOIO 0Oy4eHHUsI HHOCTPAHHOMY SI3bIKY MBI IPUMEHUIN CIIeAYIOLIIIe METO-
ZBI: HAbIIOeHYe, DKCIIePUMEHT U aHAUIMTUYIECKUH MeTOZ. AHAIM3 NHTEPAKTUBHBIX $OPM U IPHEeMOB 0OydeHHs
MHOCTpaHI[eB PyCCKOMY S3bIKY Ha KPaTKOCPOYHBIX Kypcax B Poccuy IOKasbIBaeT, YTO UCIOIb30BaHMe 0bydaro-
Iero MOTeHI[1aIa I3bIKOBOI Cpefibl fleIaeT CofeprkaHue 00yYeHU s eCTeCTBeHHBIM, AKTYaIbHbIM 1 HUHTEPECHBIM.
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OTXOJ OT TPaJIUIIOHHbIX IIPUEMOB 00y4eHH s IT03BOJISIET OPTAHU30BaTh OOMEH MBICISIMU U YyBCTBAMU B yCIIO-
BUAX PEYEBOro B3aUMOJENCTBUS IIPU CO3JaHUU COBMECTHOTO IIPOAYKTA (KaK peuyeBoro, Tak U Hepeyesoro). MH-
TEePaKTUBHBII YPOK, BBICTYIIAIOIINI KaK MaKpOeAUHULA 0T6Opa U cofeprkaHus 06ydeHUs PyCCKOMY S3IKY KaK
nnocrpanHomy (PKM) Ha KpaTKOCPOYHBIX KypcaX, COCTOUT U3 Tpex GI0KOB (MOTHBALMOHHO-03HAKOMHUTEb-
HBI, eI TeIBHOCTHO-OPUEHTUPOBAHHBIH U pe3ynbTaTUBHbIN). CHeI[anbHO 0TOOpaHHbIe A/ KaXKTOW CUTYya-
1My 06IIeHNS ¥ PACIIONOXKEeHHbIE B OIIpeie/IeHHOM IIOpsifiKe NHTePaKTUBHbIE GOPMBI U IIPUEeMbI IIPe/ICTaBIeHbI
B CHCTeMe MHTePAKTUBHbIX YIPOKHEHUN U 3aaHUH, KIaCCUPUIMPOBAHHBIX B 3aBUCHUMOCTH OT CTA/Hi yCBO-
eHUS PedyeBbIX AeHCTBUI B Pa3HBIX KOMMYHUKATUBHBIX CUTYALUsIX. B CTaThe IIpeACTaBIeHb! GOPMbI 1 IIPUEMBI
MHTEPAaKTHBHOI'O 06yYeHHs PYCCKOMY SI3BIKY KaK MHOCTPAHHOMY, KOTOpbIe ITpelofaBaTe/l MOTyT IPUMeHSTh
Ha KPAaTKOCPOYHbIX Kypcax. ABTOPbI [IOKA3aJIH, YTO MHTEPAKTUBHbIE IpHUeMbl ¥ $OpMbI 06ydeHHS CTUMYIUPYIOT
MHOCTPaHHBIX YYAIUXCS K yCTHO-PedeBOMY OOLIEeHHIO Ha U3y4aeMOM sI3bIKe. DTO CIIOCOOCTBYET PA3BUTHIO yMe-
HUI COLMAIBHOTO U y4e6HOr0 B3AUMOAEHCTBYS YIALIMKCS A7 PEIIeHUS AKTyaIbHBIX KOMMYHUKATHBHBIX 33/1a4
B PeaJIbHBIX CUTyallUsIx obiieHns. IlepcrekTyBa UCCIeIOBAaHUS BUAUTCSI B TOM, YTOOBI pa3paboTaTh MHTEpaK-
THUBHbIE IIPUeMbl 00yYeH!sI NHOCTPAaHHOMY SI3bIKY /ISl DA3HBIX BO3PACTHBIX IPYIII yYAIIUKCS M PA3HBIX YPOBHE
BJIaJIeHUS UHOCTPAHHBIM S3bIKOM.

Kawuegve caosa: UHTepakTUBHOe 0OydeHHe; GOpMbl 00yueHNS; IpUeMbl 00ydeHNs; THTepaKTHUBHBIE YPO-
KU; peueBble yMEHU; peueBoe 0bLieHre; KPaTKOCPOUHOe 0byueH e; pyCCKU I3bIK KaK MHOCTPaHHBIH; METOAHU-

Ka IIpeIo/iaBaHus PYCCKOTO A3bIKa.

Irs yumuposeanus: Barpamosa, H. B. Interac-
tive Lesson as a Macro-Unit of Teaching Russian as a
Foreign Language in Short-Term Courses / H. B. Ba-
rpamosa, A. B. BacunbeBa. — TekcT : HEIIOCpeACTBEH -
HbIH /] dunmonoruvyeckut kmacc. — 2020. — T. 25, N° 1. —
C. 173-183. — DOI:10.26170/FK20-01-17.

Introduction. Foreign students who come for
short-term courses in a target language country
generally want to learn how to communicate with
the native language speakers in different con-
texts and situations.

According to many researchers, successful
formation of communicative competence while
teaching a foreign language can result from cre-
ating certain conditions in class for strengthen-
ing the interactive aspect of the learning process.
Interactivity, understood not only as verbal, but
also as practical interaction, is the basis of com-
munication and can become the mechanism and
the cornerstone of foreign language education
[Fedorova 2008]. H. Douglas Brown highlights
that “interaction is the collaborative exchange of
thoughts, feeling or ideas between two or more
people, resulting in a reciprocal effect on each
other. Theories of communicative competence
emphasize the importance of interaction as hu-
man beings use language in various contexts to
‘negotiate’ meaning or simply stated, to get an
idea out of one person’s head and into the head of
another person and vice-versa” [Brown 2007: 165].

Methods of Research. In order to form most
complete understanding of specific features of
the organization process for interactive teaching
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Russian as a foreign language (RFL) in short-term
courses, we used the following research methods:
observation, experiment and analysis. Observa-
tion of foreign language teaching practices in the
supplementary short-term courses was used for
revealing the main challenges in the development
of oral-speech communication (OSC) skills in a
non-native language. The experiment was carried
out in order to test effectiveness of the system of
exercises and tasks based on the suggested in-
teractive techniques. The analysis of interactive
methods and forms allowed us to establish their
optimal balance in teaching the Russian language
to foreigners in the short-term courses.

Literature Review. Researchers acknowledge
achieving good results of the learning process
while organizing classroom management in an
interactive mode through a number of interactive
teaching techniques. The most popular and effec-
tive methods of interactive teaching are based on
taking into consideration, firstly, the contingent
of learners [Abramova 2015], and secondly, condi-
tions of the learning process [Yakimovich 2016].
The authors usually state at what stage of the les-
son the use of interactive forms (warm-ups, fix-
ing, homework, summarizing of learned materi-
al) will be most effective [Markova 2006].
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While emphasizing the advantages of inter-
active teaching educationalists at the same time
pay but little attention to such issues as system-
atic organization of interactive mode and the
ways of its provision. As a rule, the authors fo-
cus on the use of some interactive technique, for
example web-quest, role-play, case study, proj-
ect work, etc. More often, the argumentation
is limited to mere enumeration of interactive
techniques with short commentaries which can
be used in certain circumstances as well as pos-
sible topics recommended for the discussion. As
a whole, researchers are more inclined to gener-
alize the data and prefer reasoning on the antici-
pated theoretical results of the interactive teach-
ing in general. As rightly pointed out, “interactive
teaching has become an important tool in class-
room teaching, but to make it a successful teach-
ing process, there are a lot of restrain that we
need to surmount” [Md. Mahroof 2014: 14].

At higher education institutions, where tra-
ditional forms of teaching foreign languages are
still prevailing, normally the use of interactive
techniques is entirely the initiative of a teacher.
As a result, interactive teaching there is sponta-
neous and fragmentary. Perhaps, it is quite rea-
sonable to take into consideration the standpoint
of P. Seedhouse, who argues, “that it would be
more satisfactory to take an institutional dis-
course approach where classroom discourse is
regarded as an institutional variety of discourse,
in which interactional elements correspond neat-
ly to institutional goals” [Seedhouse 1996:16].

However, in case of short-term course train-
ing, where the educational process is not reg-
ulated by any state documents, the systematic
implementation of interactive techniques, and,
consequently, the issue of structuring the catego-
ries of interactive teaching, becomes highly rel-
evant. Especially if the objective is advancement
in learners’ previously acquired language profi-
ciency and speech skills rather than mere devel-
opment of speech skills.

Scientific literature assessment has shown
that the issue of creative solutions to the develop-
ment and mastering of oral language abilities at
short-term language lessons remains open. The
solution of the problems mentioned above be-
comes especially relevant in the context of teach-
ing a foreign language at short-term courses in
the country of the target language, for example,
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teaching Russian as a foreign language (RFL) at
the short-term courses in Russia.

The primary benefit of learning a foreign lan-
guage at short-term courses in the country of the
target language is the opportunity “to dive” into
the authentic language environment. Such fa-
vorable circumstances increase learning effec-
tiveness, contribute to acquiring linguistic and
socio-cultural knowledge, foster language profi-
ciency and development of speech skills. Despite
the widespread network of the language courses
for foreigners learning Russian, the traditional
forms of teaching do not always respond to the
challenges of the intensification of the educa-
tional process and do not take into account the
favorable learning opportunities of the language
environment [Leontiev 1983; Orekhova 2003; Bu-
rina 2015].

The goal-oriented use of the language envi-
ronment should be facilitated by the introduction
of interactive teaching as a system, which, ac-
cording to ten principles of interactive teaching
proposed by Wilga M. Rivers [Rivers 1997], can
join theoretical provisions and real communica-
tion.

As our observations show, all personality-ori-
ented technologies are endowed in any way with
the features of interactivity as well as interactive
teaching technology includes elements of other
innovative technologies.

Due to the development of learning infor-
mation technologies, the number of interactive
forms of teaching a foreign language will dra-
matically increase, as “the use of the interactive
learning tools on the digitally-native students
can facilitate and enhance teaching and learning”
[Pradono et al. 2013: 46].

Taking all of the above into consideration, we
think that the short-term RFL classes in Russia
should be based on interactive mode, which en-
ables the psychological barrier to be minimized
or eliminated, facilitating further growth of the
communicative abilities needed for effective in-
terpersonal communication in the target lan-
guage.

In order to ensure effective communication
for the students in real life situations, the inter-
active learning technology should function as
a well-structured system consisting of a wide
range of interactive techniques promoting the
independence and activity of the students, to
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foster the development of their communication
skills in the target language.

Results and discussion. The main function-
al load of interactive technology while teaching
Russian as a foreign language is to develop the
students™authentic type of behavior” [Kolosnit-
syna 1997]. In this case, the interactive mode in
class is designed through certain interactive ac-
tions and sequential movement on the part of the
learners through interaction stages. At the same
time, the active interaction of learners is aimed at
solving a specific communicative task, as a result
of which certain speech actions are acquired that
are necessary for fluent communication with na-
tive speakers of the Russian language.

From our perspective, the framework of
preparation for interaction in real situations of
communication is an interactive lesson as a mac-
ro-unit of content selection and organization of
RFL training in short-term courses. This implies
that interactive forms and methods are present-
ed in a scheme of interactive exercises and as-
signments, specially chosen for each communi-
cation scenario and arranged in a certain order,
categorized according to the phases of speech be-
havior in distinct communicative circumstances.

The concept of the organization of pedagog-
ical interaction of E. V. Korotayeva [Korotayeva
2016] became a methodological basis for the cre-
ation of the system of interactive exercises for ef-
fective development of oral speech skills in Rus-
sian as a foreign language in the conditions of the
target language environment.

Students are taught in interpersonal com-
munication at each level, performing interactive
duties that indicate certain particular speech ac-
tivities. In an interactive task of this or that sort
a certain communicative task is established that
is important for students in short-term courses
is set, due to which oral speech communication
skills evolve. Consequently, the process of inter-
personal interaction, during which foreign lan-
guage communication takes place, requires the
formation and consolidation of not only the spec-
ified interactive skills, but also the skills of the
OSC in general.

If the interactive lesson is a macro unit of
learning RFL, then the interactive task can be
considered as a minimal, specially organized unit
of the educational process that is micro-unit in-
teractive teaching.
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The interactive lesson has a three-part struc-
ture: motivational-introductory, activity-oriented and
resultant blocks, within which certain communi-
cative goals and objectives are set. There are sets
of interactive exercises in each block to organize
interaction and communication simultaneously
in the classroom. Sets of interactive exercises are
complied with interactive techniques and forms
that contribute to the formation and improve-
ment of the relevant skills of OSC.

For each block of the interactive lesson, the
list of interactive forms and techniques is open,
because they can be used in different modifica-
tions and variations; the main thing being the
correspondence to the stages of interaction and
gradual increasing complication.

We emphasize once again that for mastering
of OSC in foreign language the verbal interaction
of students is of paramount importance; and that
is a consequence of productive creative activity in
a group. Such interaction is organized in various
interactive forms assuming work in pairs, mini-
groups and groups, thus creating the atmosphere
of increased interest and providing the authen-
ticity of the speech.

Interactive tasks are carried out using inter-
active techniques to stimulate speech activities
needed for adequate speech behavior in a speech
scenario, which is one of the stages of ultimate
outcome achievement (solving the issue). Knowl-
edge obtained as a result of interactive tasks and
exercises will form a motivational basis, and their
application in the subsequent activities will keep
students interested in collective activities, give
them confidence in their abilities, which will lead
to an awareness of the significance of their par-
ticipation in the overall result [Fedotova, Vasilie-
va 2018]. One can judge the efficiency of interac-
tive techniques and forms on the result obtained
in real communication with a native speaker.

Thus, interactive techniques as units of
speech impact [Passov 2009: 38] are implemented
in various forms of interaction between subjects
of the educational process. E. L. Passov classified
these techniques according to the conformity of
the formed skills of the OSC with a certain stage
of interaction. Interactive forms, in turn, are one
of the possible ways to organize the interaction
of students in the classroom in order to achieve
some practical result through dialogue commu-
nication in active performances, that can be cre-
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ative, game or search based. The choice of form is
primarily prompted by the planned result, as well
as taking into account the content of a specific
communication situation, the selection of which
in short-term education is better to conduct con-
sidering the degree of discomfort for students
[Vasilieva 2017].

Let us consider in more detail which skills of
OSC are formed and how verbal and non-verbal
interaction is carried out in interactive forms and
techniques of each of the three blocks of the in-
teractive lesson.

Given the fact that speech interaction is pri-
marily an active communication performance in
the target language, the blocks were named in ac-
cordance with the regulations of the activity-ori-
ented approach (I. A. Zimnyaya, A. A. Leontiev,
S. L. Rubinstein).

The purposes of motivational-introductory
block:

. to form motives of intellectual and cog-
nitive plan (to interest and cause positive
emotions);

. to encourage speech-thinking activity by
creating particular conditions (to remove
the psychological barrier);

- to cause communicative and learning-cog-
nitive need (thanks to the use of experience
and background knowledge in the target
language and taking into account the na-
tional and cultural specifics of students).

Introductory-discussional, evaluation-intro-
ductory and motivational sets of interactive ex-
ercises, embodied in interactive forms and tech-
niques will facilitate the formation and growth of
this block’s OSC abilities.

A heuristic conversation “What if?” is aimed at
removing the psychological barrier and creat-
ing motivating conditions for communication.
The orientation phrase, for example, “What if...?”
(“What do You think if we have dinner tonight?” or
“What if we go cycling this weekend?” etc.) clearly in-
dicates the topic of a lesson and starts the mecha-
nism of speech interaction. Previously shaped di-
alogical skills are activated in such a discussion.

Cluster and “Brainstorming” interactive tech-
niques boost task efficiency in such an interactive
way as “Auction of thoughts” for instance. These tech-
niques and forms contain questions and tasks for
discussion, and recommend that students turn to
their own life experience and background under-
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standing. So one can develop the skills necessary
to enter into real communication — to join and
maintain communication, to present one’s own
point of view.

The subsequent development of dialogical
skills occurs in such an interactive form as De-
bates based on authentic audio and video materials.
Staying in the natural environment of the lan-
guage being studied requires foreign students
to quickly and correctly perceive oral informa-
tion and to respond adequately. The use of vari-
ous kinds of videos related to the topic of a les-
son helps to develop listening and pronunciation
skills. The main requirement is the presentation
of the text without any written support.

Audio and video text for an interactive lesson
should not only be authentic, but also difficult,
in which case students will be able to immerse
themselves in the socio-cultural setting. Tasks
built up on the material of sounding texts, that
perform informative and communicative func-
tions, draw attention to the subject of speech ac-
tivity, which is acquired during the dialogues car-
ried out.

An interactive technique “Complete the di-
alogue”, suggests working in pairs and is used
to develop linguistic flair and anticipation. By
means of the dialogues typical communication
situations of people are reproduced whereas they
perform certain social roles: a restaurant visitor
versus a waiter, a patient versus a doctor, a tourist ver-
sus a tour operator, etc.). In these dialogues, sam-
ples of real communication with a native Russian
speaker are presented. The use of a mobile phone
Dictaphone records is proposed as an interactive
learning tool.

Activity-oriented block is directed on:

« the formation of generalized methods of
action (work “on the pattern” with a discus-
sion of ways how to solve communicative
tasks of a certain type);

- the intensification of speech acts “on the
pattern” and the accumulation of experi-
ence in the knowledge application (com-
prehension, mastering, consolidating, and
applying the pattern in speech practice);

« meeting the need for acquiring new knowl-
edge (expanding the horizon), increasing
the motivation to master the skills for solu-
tion of certain communicative tasks in new
types of practical activities.
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Interiorized and activity-thinking sets of in-
teractive exercises assist keep the necessary ac-
tivity of the learners, boost their communication
productivity, and develop socialization and cog-
nitive activity abilities skills.

An interactive technique Use of a problem situ-
ation (where you can have a rest at the weekend, which
fitness club to go to, etc.) is embodied in the inter-
active tasks built up on the material of the second
type of dialogues — a telephone conversation be-
tween friends discussing a particular problem. In
the process of working in pairs and mini-groups
with Internet resources (for example, addresses
and phone numbers of travel agencies, restau-
rant menus, etc.) it is possible to realize an inclu-
sion in the social environment and the assimila-
tion of the sociocultural elements of communica-
tion, and to develop the ability to achieve consen-
sus when performing various types of practical
activities.

Work with Internet resources entails the us-
age of method of synectics, which allows forming
an ability to develop their ideas and support the
other ones in the discussion of a particular issue.
Because of interactive forms: mosaic, “Take a posi-
tion”, “Conflict of opinions”, an authentic speech sit-
uation is created in class that contributes to the
formation of naturally motivated communica-
tion skills.

Students are introduced to the dialogues that
demonstrate the scenarios of Russian communi-
cative behavior and stereotypes of speech inter-
action. Dialogues are modeled in such a way that
subsequently foreign students can use language
means and speech-speaking norms of foreign
language communication in a telephone conver-
sation with a real Russian friend / Russian girl-
friend. By means of the interactive form “Call a
Friend”, speech skills of oral communication are
developed and the ability to change tactics during
the dialogue is formed.

Despite the fact that this kind of tasks in their
wording resemble speech exercises, where dia-
logue-models material is either way used by both
parties, the didactic value of “Call to a Russian
friend”, is that in the phone conversation we only
know the general direction of the course of the
dialogue: the speech of the interlocutor moves on
the “other side” of the phone and is impossible to
predict, therefore, the formation of anticipation
mechanism represents particular importance.
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Aims of Resultant block:

- semantic processing, information storage
and application of learnt knowledge and
acquired skills in new situations of solving
theoretical and practical problems;

« solving the certain task in different ways
and in different situations;

. awareness of the personal importance of
the output for a student.

Exteriorized, activity-oriented and co-cre-

ative interactive exercises facilitate this.

Socio-cultural knowledge and formed skills
of OSC in the framework of an interactive les-
son are exteriorized in such an interactive form
as “Call to organization”, which allows solving a
certain communicative task in a genuine com-
munication situation and contributes to the
formation of the ability to independently mod-
el speech behavior in real unprepared commu-
nication with a native speaker. When working
in such forms, foreign students learn to exer-
cise self-control and self-correction of speech
actions and select appropriate language means
according to the situation and in order to build
subsequent speech passages. Out of the results
of a telephone conversation (completion of com-
municative tasks), students can assess the ef-
fectiveness of their speech behavior by them-
selves and the formal accuracy of the language
means used. Tasks based on the interactive
form “The call to the organization” can be regard-
ed as genuinely communicative, since commu-
nication takes place in real situations with Rus-
sian-speaking interlocutors who perform their
social role (boyfriend / girlfriend, restaurant man-
ager, hotel administrator, tourist complex manager,
etc.).

Interactive techniques “mini-projects”, “tech-
nique of collective search for original ideas” or “cases”
help to create genuine situations of communica-
tion in class, where a speaker is involved in the
discussion on his/her own initiative. As a result,
when discussing certain issues in the process of
group communication in a foreign language, the
capacity to integrate thoughts and express their
own views is created.

The results of using these techniques are doc-
umented in such an interactive form of the resul-
tant block as Presentations, in the process of creat-
ing these techniques the usage of the foreign lan-
guage becomes not a goal, but a means to achieve
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a specific result in the implementation of practi-
cal activities.

The climax stage of the lesson turns out to be
co-creative tasks based on such an interactive
technique as, for example, “The Expert Group”. This
technique stimulates the intense speech activity
of students and their fluent usage of the material
studied in class, and contributes to the develop-
ment of spontaneous speech, which is important
for solving communicative problems in real-life
dialogues. In interactive forms of tasks role-play-
ing game, quest, round table, talk show all students
take part in creating a common result that is
meaningful for all, they are trained in activities
that do not have an educational orientation, but
form the ability to work together in cognitive
activity. For example, “a web quest allows you to
model real multilateral communication, involves

Table1

working with a real practical situation or a prob-
lem that requires exploration either in individual
or in group form” [Vavulin, Nikolenko 2017: 54].

We present the structure of an interactive les-
son on the example of the topic “Let’s go for dinner”
(Table 1).

The material of each interactive lesson is pre-
sented in three aspects: linguistic, sociocultural and
pragmatic.

The linguistic aspect provides command of the
necessary knowledge of multi-level units of the
Russian language system (phonetic, lexical and
phraseological, morphological and syntactic). As
it was mentioned above, in the process of inter-
active learning, students gain new knowledge
based on their experience (including life experi-
ence) or on the knowledge acquired earlier. It is
that knowledge and experience that become the

The structure of an interactive lesson of Russian as a foreign language

SETS INTERACTIVE TECHNIQUES
BLOCKS EXAMPLES OF INTERACTIVE TASKS
OF EXERCISES AND FORMS
1 Motiva- Introductory- A heuristic conversation What do you think if we have dinner tonight?
tional-  disscusional Cluster Where can you eat in your city?
intro- Brainstorming What is good food?
ductory Auction of ideas What kind of cuisine do you know?
block Evaluative- Debates based on authentic =~ Watch the video “10 strange Russian dishes,
introductory audio and video materials unknown to foreigners”. Tell me, what dishes
have surprised you? Why?
Motivational “Complete the dialogue” Look at the cards, arrange the numbers of the
phrases. Make the dialogue in the restaurant.
Record the dialogue on your mobile phone
recorder
2 Activi-  Interiorized Use of a problem situation Listen to the dialogue, fill in the gaps
ty-ori- “Call a Friend” Choose a restaurant from the list, call a Rus-
ented sian friend / girlfriend, arrange a time and
place for a meeting
Activity-thinking Collaboration in pairs, mini- What dishes does a traditional Russian dinner
groups with the use of inter-  consist of?
net resources
Playing forms “Guess the dish of Russian cuisine.” Choose
one Russian dish from the list above. Find on
the Internet what it consists of. Discuss this
dish with other groups
3 Resul-  Exteriorized A call to an organization Find on the Internet the phone of the cafe or
tant restaurant you like. Call the manager and book

a table for two

Activity-oriented

Mini-project work

Make a menu of a Russian restaurant and il-
lustrate it

Presentation

Think of a name for the restaurant. Tell about
your restaurant

Co-creative

Role-playing game

“Cooking specialties of the restaurant”
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basis for new knowledge. With interactive teach-
ing of a foreign language, such experience is
comprised of lingual knowledge, formed speech
skills and abilities that provide the command of
new knowledge.

Sociocultural aspect reflects social and cultur-
al features of verbal communication, including
among representatives of different cultures, and
stipulates the ability to comply with social norms
of communication accepted in a foreign society.
Verbal interaction of students, carried out in the
process of performing interactive tasks, should
lead to the activation of existing oral communica-
tion skills and the formation of personal skills of
interactive speech, thanks to which students ac-
quire new sociocultural knowledge. This knowl-
edge also constitutes a motivational basis, and
their application in further activities will help to
keep students interested in collective activities
and make them be more confident in their abil-
ities, which will lead to the students’awareness
of the significance for their contribution to the
ultimate result. Clips from films, TV and radio
programs, news, video blogs, etc., used as text
material, on the one hand, are presented as sce-
narios of real communication, because they con-
tain socio-cultural stereotypes, and on the other
hand, contribute to the formation of the skill of
attentive listening to live speech [Dobren’kova
1982:30].

The pragmatic aspect is associated with the im-
plementation of communicative functions ac-
cording to the schemes of interaction in a partic-
ular situation of communication (acquisition of
discourse structures, irony recognition, parody,
command of speech behavioral tactics, etc.), that
it demonstrates variants for interaction in specif-
ic situations of communication. Considering that
most of interactive forms are “imitation of activ-
ities used in real society” [Panina, Vavilova 2007:
34], the interactive tasks developed on their basis
correlate with possible ways of solving a partic-
ular problem that foreign students may face in
the country of the language being studied. The
teamwork is carried out in a group that acts as a
micro social group and allows students to com-
bine their experience and knowledge and, owing
to this, to solve the communicative task jointly by
means of a non-native language. Thus, the educa-
tional activity envisaged in the interactive lesson
is a prototype of communication in real society in
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the conditions of the real language environment:
the forms of work in a group are adapted to the
forms of social communication.

Apart from above-mentioned aspects, the ef-
fective functioning of the system of interactive
tasks aimed at the development and mastering
of OSC skills is influenced by the psychological
component as an integral feature of the whole
process of interactive teaching, which creates
the prerequisites for readiness both for natural
communication in RFL and for overcoming com-
municative and psychological barriers during the
lesson and to eliminate stress-forming factors. In
addition, interactive tasks contribute to the cre-
ation of a favorable psychological climate and a
system of consistent motives for communication,
inducing a communicative need. The relentless
interest in active work in target language con-
stantly supports it.

The interactive lesson “works” and the inter-
active technology becomes a system, rather than
separately used forms and techniques, if the ex-
ercises included in each of the three blocks and
tasks in which interactive forms and techniques
are used are interconnected and represent a co-
herent whole. The content of the system can vary,
because within each group of interactive exercis-
es different interactive forms and techniques can
be used. However, the sequence of interactive ex-
ercises must always be the same, ensuring both
constant training of certain interactive skills and
abilities of OSC acquired during the performance
of certain speech actions, and constant change of
activity modes that is obligatory for the IT. If this
condition is met, then the system will function,
and, therefore, the objectives and tasks of the
training will be achieved.

Conclusion. The developed system, being a
private system of exercises for mastering speak-
ing skills, allows classifying interactive exercis-
es and tasks taking into account the stages of
speech acts acquisition in situations of active in-
teraction of communicants.

Interactive lesson as a macro-unit of teach-
ing RFL in short-term courses is a hierarchical-
ly structured system of interactive exercises and
tasks, where the sequence of introduction, work-
ing out and consolidation of the material is ob-
served. As a result, each new portion of linguistic
and cultural information, as well as new language
knowledge, skills and abilities interact organical-
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ly with the accumulated speech experience of for- communication in a non-native language in a
eign students, complementing and enlarging it.  short-term training, organized through a series
According to the above-mentioned, it can be con-  of interactive lessons, will be personality-orient-
cluded that the content of teaching oral speech  ed and communicative-interactive.

JIMTEPATYPA

Abpamosa, M. B. UHTepakTUBHOCTb y4e6HOrO TEKCTA B KOHTEKCTe GOPMUPOBAHUS KOMMYHUKATUBHOMN KOMIIE-
TEHLUU UHOCTPAHHbIX yyauuxcs [ M. B. AGpamosa. — TekcT: ameKTpoHHBIH // O6pasoBaTenbHble TEXHOIOTUU U 06-
mecTBo. — 2015. — T. 18, BhIm. 4. — C. 529—539. — URL: https://cyberleninka.ru/article/n/interaktivnost-uchebnogo-
teksta-v-kontekste-formirovaniya-kommunikativnoy-kompetentsii-inostrannyh-uchaschihsya (zata o6pamenus:
13.03.2019).

Anxasumsunn, A. A. OCHOBBI OBJNafleHUS yCTHOW MHOCTPaHHOU peublo / A. A. AnxasumBunu. — Mocksa: Beiciras
1IKOJa, 2004. — 205 C.

BypuHa, E. B. CoBpemeHHble IPUHLUIIB 06y4eHNs BTOPOMY UHOCTpaHHOMy 3bIKy / E. B. Bypuna // BectHuk Poc-
CHIICKOTO YHUBEPCUTETA APYKObI HAPOAOB. — 2015. — N°4. — C. 103-109.

BasynuHa, A. B. HcnonssoBanue texHonoruu Be6-kBect npu obydenun PKU Ha pasHbix sTamax ofydeHus /
A.B. BaBynuHa, E. 1O. Hukonenko // Yuensle 3anucku Kpsimckoro dezepanpHoro yuusepcurera uMenu B. Y. Bepuaz-
ckoro. dunonornyeckue Hayku. — 2017. — Tom 3 (69), N°4. — C. 52—-66.

Bacunresa, A. B. JluckoM$opTHbIE CUTyalUK OOIIEHUS AT CTYAE€HTOB-MHOCTPAHIIEB, 00yYaIOIIUXCS B PyCCKOM
A3BIKOBOTI cpezie / A. B. BacuibeBa // SI3bIK, Ky/lbTypa, MEHTAIUTET: IPOGIeMbl U3ydeHUS B UHOCTPAHHON ayAUTOPUH:
c6OpHUK HayYHBIX CTATeH YYaCTHUKOB MEXAYHAPOAHOM XVI HaydHO-IPAKTUIECKOH KOHPEpeHIMH 19—21 ampess
2017 1. — Cankr-Ilerepbypr: Usgatenscrso PIIIY um. A. Y. lepuena, 2017. — C. 255-259.

Jlobpenbkosa, H. H. Poib pycckoi pedeBoit cpezibl B 00y4eHNH MHOCTPAHHBIX CTyAeHTOB-pumonoros / H. H. Jlo-
6peHbkoBa // COOPHUK HayYHO-METOANYECKUX MATEPUAIOB K eKuusm ais ciyiareneit IIK. — Mocksa: Pycckuit
43BbIK, 1982. — C. 26—30.

KonocHunpsiHa, I. B. BsaumozencTBie BUZOB PeueBOM AesSTeTbHOCTU ITPU UCIIONb30BAHUY UHTEHCHUBHBIX METO-
IoB ofydeHus (Ha MaTepuae PyccKOro si3blka Kak nHoctpanHoro) / I B. KonocHunpsiHa. — Mocksa: Usz. otaen YHII
10O MI'Y,1997. — 136 C.

Koporaesa, E. B. OpraHusanus BsanMozencTBril B obpasoBaTeabHoM mpouecce mkoisl / E. B. Koporaesa. — Mo-
ckBa: HaunoHanpHbIH KHIOKHBIN BeHTp U «CeHTa6pb», 2016. — 192 C.

Jleoutses, A. A. O6yuatoniue GyHKIUU I3BIKOBOM Cpebl U IpobieMa MHTeHCUPUKALNY BKIIOYEHHOTO 06yueHus /
A.A. JleouTses /[ Pycckuii 351K 32 py6e>koM. —1983. — N°4. — C. 60-63.

MapxoBa, 1. H. HTepaKkTUBHbIE METOABI 06ydeHNS PyCCKOMY S3bIKY MHOCTPAHHBIX cTyAeHToB / V. H. Mapkosa //
HoBrle TexHONMOrUM. — 2006. — N°1. — C. 18-21.

OpexoBa, 1. A. fIzpikoBas cpeza. [TonsiTka Tunonoruu / M. A. Opexoa. — Mocksa: oc. uH-T pyc. £3. uM. A. C. ITymr-
KMHa, 2003. — 194 C.

ITanuHa, T. C. UuTrepaktusHoe obyuenue / T.C. Ilanuna, JI. H. BaBunosa // O6pasoBaHue u HayKa. — 2007. —
N°6 (48). — C.32—41.

Maccos, E. U. TepmuHocKucTeMa MeToauKY, vin Kak Mbl rosopum u nuuieM / E. 1. ITaccos. — Cankr-Iletep6ypr:
371aTOyCT, 2009. — 124 C.

denoposa, JI. B. O6paszoBaTenbHbIi IOTEHINAT HHTEPAKTUBHOTO [IPOLieCca yYeH s Ha IpHUMepe HadaIbHOM CTyIIe-
HU OBJIaJIeHUs UHOA3BIYHOM KynpTypoit / J. B. denoposa // BectHuk KocTpoMCcKOro rocyjapCTBEHHOIO YHUBEPCUTETA
M. H. A. HekpacoBa. CrielanbHbIH BbITyCK. — 2008. — C. 303-307.

denorosa, H.JI. OcobeHHOCTH OpraHU3aLMY UHTEPAKTUBHOIO 06ydeHNs HHOCTpaHHBIM s3bikaM |/ H.JI. degoro-
Ba, A. B. BacunreBa // BeCTHUK mefiaroruyeckux MHHOBAIMM. — 2018. — N°3 (51). — C. 98—105.

SAxumonnd, Y. I. BO3MOXXHOCTH UCIIONb30BAHUS UI'POBBIX UHTEPAKTHUBHBIX TEXHOJIOTUI Ha IIPAaKTUYECKUX 3aHATU-
sx B Byse [ V. I. SkumoBuy // BecTHUK BpsIHCKOrO rocyapCcTBeHHOIO yHUBEpCUTeTa. — 2016. — N°1. — C. 381-383.

Brown, H. Douglas. Teaching by Principles: An Interactive Approach to Language Pedagogy / H. Brown. — 3rd ed. -
Pearson ESL, 2007. — 569 p.

Md. Mahroof, H. Interactive Teaching and Problems in Perspective of Bangladesh / H. Md. Mahroof // IOSR Journal
of Research & Method in Education (IOSR-JRME). - Jul-Aug. 2014. — Vol. 4, Issue 4. — Ver. III. — P. 14-17.

Pradono, S. A Method for Interactive Learning / S. Pradono, M. S. Astriani, Ju. Moniaga // International Journal
of Communication & Information Technology (CommlIT). — 2013 (Oktober). — Vol. 7, Ne2. — P. 46—48.

Rivers, Wilga M. Principles of Interactive Language Teaching / Wilga M. Rivers. — 1997. — URL: http://edevaluator.
org/rivers/10Principles_o.html (zata o6paenns: 29.03.2019). — Text: electronic.

Seedhouse, P. Classroom Interaction: Possibilities and Impossibilities / P. Seedhouse. — Text: electronic // ELT Jour-
nal. —1996. — N°50/1. — P. 16—-24.

Philological Class « Vol. 25 « 2020 « No. 1 181



Barpamosa H. B., BacunseBa A. B. Interactive Lesson as a Macro-Unit of Teaching Russian...

REFERENCES

Abramova, M. V. (2015). Interaktivnost'uchebnogo teksta v kontekste formirovaniya kommunikativnoi kompe-
tentsii inostrannykh uchashchikhsya [Interactivity of the Educational Text in the Context of Formation of Communi-
cative Competence of Foreign Students]. In Obrazovatel'nye tekhnologii i obshchestvo. No. 18. Issue 4, pp. 529-539. URL:
cyberleninka.ru/article/n/interaktivnost-uchebnogo-teksta-v-kontekste-formirovaniya-kommunikativnoy-kompeten-
tsii-inostrannyh-uchaschihsya (mode of access: 13.03.2019).

Alkhazishvili, A. A. (2004). Osnovy ovladeniya ustnoi inostrannoi rech’yu [Basics of Mastering Oral Foreign Speech].
Moscow, Vysshaya shkola. 205 p.

Brown, H. Douglas. (2007). Teaching by Principles: An Interactive Approach to Language Pedagogy. Pearson ESL. 569 p.

Burina, E. V. (2015). Sovremennye printsipy obucheniya vtoromu inostrannomu yazyku [Modern Principles
of Teaching a Second Foreign Language]. In Vestnik Rossiiskogo universiteta druzhby narodov. No. 4, pp. 103—-109.

Dobrenkova, N. N. (1982). Rol'russkoi rechevoi sredy v obuchenii inostrannykh studentov-filologov [The Role of Rus-
sian Speech Environment in Teaching Foreign Students-Philologists]. In Shornik nauchno-metodicheskikh materialov k lekt-
siyam dlya slushatelei FPK. Moscow, Russkii yazyk, pp. 26-30.

Fedorova, D. V. (2008). Obrazovatel'nyi potentsial interaktivnogo protsessa ucheniya na primere nachal'noi stu-
peni ovladeniya inoyazychnoi kul'turoi [Educational Potential of the Interactive Process of Teaching on the Example
of the Initial Stage of Mastering Foreign Language Culture]. In Vestnik Kostromskogo gosudarstvennogo universiteta im.
N. A. Nekrasova. Spetsial’nyi vypusk, pp. 303-307.

Fedotova, N. L., Vasilieva, A. V. (2018). Osobennosti organizatsii interaktivnogo obucheniya inostrannym yazykam
[Features of the Organization of Interactive Teaching of Foreign Languages]. In Vestnik pedagogicheskikh innovatsii.
No. 3 (51), pp. 98-105.

Kolosnitsyna, G. V. (1997). Vzaimodeistvie vidov rechevoi deyatel’nosti pri ispol’zovanii intensivnykh metodov obucheniya (na
materiale russkogo yazyka kak inostrannogo) [Interaction of Types of Speech Activity Using Intensive Teaching Methods (by
the Material of Russian as a Foreign Language)]. Moscow, Izdatel'skii otdel UNTS DO MGU. 136 p.

Korotaeva, E. V. (2016). Organizatsiya vzaimodeistvii v obrazovatel'nom protsesse shkoly [Organization of Interactions in
the Educational Process of the School]. Moscow, Natsional'nyi knizhnyi tsentr IF «Sentyabr’». 192p.

Leontev, A. A. (1983). Obuchayushchie funktsii yazykovoi sredy i problema intensifikatsii vklyuchennogo obucheni-
ya [Learning Functions of the Language Environment and the Problem of Intensification of Included Learning]. In Russ-
kii yazyk za rubezhom. No. 4, pp. 60-63.

Markova, I. N. (2006). Interaktivnye metody obucheniya russkomu yazyku inostrannykh studentov [Interactive
Methods of Teaching Russian to Foreign Students]. In Novye tekhnologii. No. 1, pp. 18—21.

Md. Mahroof, H. (2014). Interactive teaching and problems in perspective of Bangladesh. In IOSR Journal of Research
& Method in Education (IOSR-JRME). No. 4. Issue 4, pp 14-17.

Orekhova, 1. A. (2003). Yazykovaya sreda. Popytka tipologii [Language Environment. An Attempt of Typology]. Moscow,
Gosudarstvennyi institut Russkogo yazyka im. A. S. Pushkina. 194 p.

Panina, T. S., Vavilova, L. N. (2007). Interaktivnoe obuchenie [Interactive Learning]. In Obrazovanie i nauka.
No. 6 (48), pp. 32—41.

Passov, E. L. (2009). Terminosistema metodiki, ili Kak my govorim i pishem [Terminosystem of Methodology, or How
We Speak and Write]. Saint Petersburg, Zlatoust. 124 p.

Pradono, S., Astriani, M. S., Moniaga, Ju. (2013). A method for interactive learning. In International Journal of Commu-
nication & Information Technology (CommIT). No. 7. Issue 2, pp. 46—48.

Rivers, Wilga M. (1997). Principles of interactive language teaching. URL: edevaluator.org/rivers/10Principles_o.html
(mode of access: 29.03.2019).

Seedhouse, P. (1996). Classroom interaction: Possibilities and impossibilities. In ELT Journal. No. 50 (1), pp. 16—24.

Vasil'eva, A. V. (2017). Diskomfortnye situatsii obshcheniya dlya studentov-inostrantsev, obuchayushchikhsya v
russkoi yazykovoi srede [Uncomfortable Situations of Communication for Foreign Students Studying in the Russian
Language Environment]. In Yazyk, kul'tura, mentalitet: problemy izucheniya v inostrannoi auditorii: shornik nauchnykh statei
uchastnikov mezhdunarodnoi XVI nauchno-prakticheskoi konferentsii 19-21 aprelya 2017 g. Saint Petersburg, Izdatel'stvo RGPU
im. A. I. Gertsena, pp. 255—259.

Vavulina, A. V., Nikolenko, E. Yu. (2017). Ispol'zovanie tekhnologii veb-kvest pri obuchenii RKI na raznykh etapa-
kh obucheniya [The Use of Web Quest Technology in Teaching RaFL at Different Stages of Training]. In Uchenye zapiski
Krymskogo federal’nogo universiteta imeni V. I. Vernadskogo. Filologicheskie nauki. No. 3 (69). Issue 4, pp. 52—66.

Yakimovich, I. G. (2016). Vozmozhnosti ispol'zovaniya igrovykh interaktivnykh tekhnologii na prakticheskikh
zanyatiyakh v vuze [The Possibility of Using Interactive Gaming Technologies in Practical Classes at the University].
In Vestnik Bryanskogo gosudarstvennogo universiteta. No. 1, pp. 381-383.

182 dunonoruyeckum kKaacc « ToM 25 ¢ 2020 o No 1



Bagramova N. V., Vasilieva A. V. Interactive Lesson as a Macro-Unit of Teaching Russian as a Foreign Language...

Jlanusle 06 aBTOpax

Barpamosa Huna BuranseBHa — ZOKTOp IeZaroru-
Jyeckux Hayk, nmpodeccop, mpodeccop kadenpsl BTOporo
MHOCTPAHHOIO $3blKa, POCCMMCKUI TOCyJapCTBEHHBIN
yuusepcurer um. A. U. Tepuena (Caukr-Ilerep6bypr, Poc-
cus).

Anpec: 191186, Poccus, Cauxr-Iletep6ypr, Hab. Moii-
KW, 48.

E-mail: nvbagramova@mail.ru.

BacunreBa AHacTacus BraiuMUpPOBHaA — acIMpaHT
Kadenpbl PycCKOro S3bIKa KaK MHOCTPAHHOTO U METOAU-
KU ero npenogasanus, CaHkT-IleTepOyprekuil rocygap-
crBeHHbIN yHUBepcuteT (CankT-IleTep6ypr, Poccus).

Azpec: 199034, Poccus, Cankr-Iletep6ypr, YHuBepcu-
TeTckas Hab., 7/9.

E-mail: littlegenius@yandex.ru.

Philological Class « Vol. 25 « 2020 « No. 1

Author’s information

Bagramova Nina Vitalievna — Doctor of Pedagogy,
Professor, Professor of the Department of Second Foreign
Languages, Herzen State Pedagogical University of Russia
(Saint Petersburg, Russia).

Vasileva Anastasia Vladimirovna - Post-graduate
Student of the Department of Russian as a Foreign Lan-
guage and Teaching of Russian as a Foreign Language,
Saint Petersburg State University (Saint Petersburg, Rus-
sia).

183



