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Abstract. The article deals with the current problem of teaching a second foreign language at a non-linguistic university (Ural
State University of Economics) at the present stage: it describes the volume of training, its dynamics, features, issues and their
possible solutions. The purpose of the study is to analyze the prospects for teaching second languages at a non-linguistic university
and develop recommendations for providing second language teaching under current conditions. The research methods include
content analysis of existing curricula for relevant education programs, corresponding academic course programs, students’ survey,
statistical and interpretive analysis of closed and open questions, as well as scientific methods of synthesis, induction, generaliza-
tion, and description. The conducted research has revealed certain problems, in particular, the preservation of linguistic diversity
at the university (the availability of several second foreign languages in academic programs with an international component) when
the discipline is optional. The study emphasizes the need to form the necessary competences in the students of various training
courses, and, consequently, the relevance of the second foreign language courses in different curricula. In addition, the conducted
students’ survey confirmed the risk of transferring the discipline from the curriculum to the category of supplementary paid courses
(adrop in the number of students by 2/3). The article develops recommendations for the preservation of linguistic diversity and
further teaching of second foreign languages, in particular, the presence of the discipline in the variable part of the basic curricu-
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Keywords: second foreign language; linguistic personality; non-linguistic university; education program; competences; curricu-
lum; academic course program; optional discipline

For citation: Stikhina, 1. A., Erofeeva, E. V. (2024). Teaching a Second Foreign Language at a Modern Non-linguistic Universi-
ty: Challenges and Prospects. In Philological Class. Vol. 29. No. 1, pp. 170-182. DOI: 10.26170/2071-2405-2024-29-1-170-82..

ITPETIOAABAHUE BTOPOI'O HHOCTPAHHOTI'O A3BIKA
B COBPEMEHHOM HEA3bIKOBOM BY3E: BBI3OBEI U ITEPCITEKTHBbBI

Cruxuna U. A.
YpanbcKui rocynapCcTBeHHBIN dKOHOMUYeckut yHusepcuret (Exatepun6ypr, Poccus)
ORCID ID: https://orcid.org/0000-0002-1955-6549
SPIN-koj: 8460-9987

EpodeesaE. B.
YpanbCKUM rocyAapcTBEHHBIN MTeAaroruyeCKuM yHUBEpCUTEeT
YpanbCKui rocynapCcTBeHHBIN 9KOHOMUYecku yHusepcuret (Exarepun6bypr, Poccust)
ORCID ID: https://orcid.org/0000-0002-8524-8851
SPIN-koz: 9356-5214

Aunomayus. BcraThe paccMaTpuBaeTcs aKTyalbHas pobreMa o6ydeH s BTOPIM MHOCTPAHHBIM S3bIKaM B HES3bIKOBOM By3e
(YpI'DY) Ha COBpeMEHHOM 3Talle: ONpefessioTCs 06beMbl 06ydeH s, ero JUHAMUKA, 0COOEHHOCTH, BOIIPOCH! 1 BO3MOYKHBIE [IyTH pe-
meHus. Llenplo MccnefoBaHus IBISIOTCS aHAIU3 IIePCIIeKTUB 00ydeHNs BTOPBIM SI3bIKaM B HESI3bIKOBOM BY3e U BHIPaOOTKa peKOMeH-
Jalyii 110 OpraHu3anuy 00y4eH s CTyAeHTOB BTOPbIM I3bIKaM B TEKYLIUX YCIOBUAX. MeTonaMu UCCIe0BaHUS IIOCAYKUIN KOHTEHT-
AHAIU3 CYLECTBYIOIINX y4eBHBIX IIAHOB COOTBETCTBYIOINX IPOQUIIEN IOATOTOBKY, pabOYMX [IpOrpamMM FUCLUIUIMH, OIpoc obyda-
IOIIMXCA, CTATUCTUYECKUM aHAIU3 Pe3yIbTaTOB 3aKPhITHIX U MHTEPIIPETALMOHHbIM aHAIM3 OTKPHITBIX BOIIPOCOB, a TAaK)Ke HayyHbIe
METOZBI CHHTe3a, MHAYKIMY, 06001eH s, onucanus. IIpoBeieHHOe UCCIefOBaHMe [I0KA3aI0 HAIUYMe OIIpefie/leHHbIX [IpobieM, B
YaCTHOCTY COXpaHEeHHe S3bIKOBOr0 MHOroo6pasus B Byse (Hanuuve o6ydeHus HECKONBKUM BTOPbIM MHOCTPAHHBIM S3bIKaM Ha IIpO-
GHIIIX TOATOTOBKY ¢ MEXKAYHAPOAHBIM KOMIIOHEHTOM) B YCIOBHUIX GaKyIbTATUBHOIO CTATyCa AUCLUIIMHEL. B McClIeR0BaHUY aKIeH-
TUPYIOTCS He06X0AMMOCTh GOPMUPOBAHUS KOMIIeTeHIMH, onpegenseMbix YK-4, IIK-3 u IIK-4 y CTyZE€HTOB pacCMaTpUBAEMbIX IIPO-
Jueil OATOTOBKY, U, CIE€fOBATENbHO, BOCTPE6OBAHHOCT BTOPOrO MHOCTPAHHOIO SI3bIKa B y4ebHbIX [UIaHax. Kpome Toro, ompoc
CTYAEHTOB B TeKYLIUI1 IePHOZ IOATBEPAUI PUCK TTePeBOAA AUCLUIINHEL U3 y4eOHOro IIaHa B pa3psih nporpamm IO (mageHue Ko-
nndYecTBa obyvaroyxces Ha 2/3). B cratbe paspabaThiBaoTCsS peKOMEHZALNH A COXpaHEHUS S3bIKOBOTO Pa3HOOOpasUs U JaibHe-
1rero o6y4eHus BTOPSIM MHOCTPAHHbIM A3bIKaM, B YaCTHOCTH HTUYKeE SUCLUIUIMHGL B BAPUATUBHOM yacTy 6a30B0oro yuebHoro mia-
Ha, popmupoBanye 3GpGeKTUBHbIX MEXaHHU3MOB B3aUMOAEHCTBUS CTPYKTYD YHUBEPCUTETA CO CTYAEHTAMH.

Kartouesbe CA08a: BTOPOM MHOCTPAHHbIN S3BIK; SI3bIKOBAS TMYHOCTD; HESI3BIKOBOM BY3; TPOQUIIb IOATOTOBKY; KOMIIETEHIIVH;
y4eGHbIi [IaH; paboyast IporpaMma AUCLUIUIMHEL; GaKyIbTATUBHAS AUCLUIUINHA
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Introduction

Teaching a second foreign language has long been
research discipline for national and foreign scientists.
In this connection, various concepts of multilingual-
ism are often discussed: issues of bilingualism (one of
the first works was a study by U.Weinreich
[Baiinpaiix 1979]); trilingualism [Barpamosa 2005],
[Bapsiraukos 2003]; linguistic duality, including in-
complete linguistic duality [@uruH 1972]; polylingualism
[Pabuesa 2011]; bilinguality and multilinguality [Ben
2017]; multilingualism (in western studies [Xakert-
IbxoHc 2016: 105]) and multilingual education in Rus-
sia [Pei6bxunHa 2017]; plurilingualism [Coste, Moore,
Zarate 2009], etc.

Researchers pay attention to many aspects such
as cognitive mechanisms of multilingualism, the lan-
guage development of bilinguals, language learning at
various stages of educational process, and the devel-
opment of a “linguistic personality.” O. N. Khrustaleva
notes that referring to the term “linguistic personality”
in pedagogy has become very relevant [Xpycranésa
aBroped. 2002a: 3]. According to Yu. N. Karaulov, a
personality cannot be researched without taking into
account the linguistic identity. The scientist’s thesis
that “behind every text there is a linguistic personality
who owns the language system” [[Tamatu 0. H. Kapay-
n10Ba 2020: 9] became the basis of the anthropocentric
paradigm in Russian linguistics. This thesis gave scien-
tists the opportunity to simultaneously study language
in all three forms: language-ability, language-system,
language-text [[Tamsatu 0. H. Kapaynosa 2020:9].

The understanding of linguistic personality as a
personality embodied in a language, proposed by
Yu. N. Karaulov, is used by many national scientists
(V. G.Kostomarov, N. M. Shansky, E. A. Bystrova,
etc.) [Xpycranésa 2002a: 4]. This concept is interdisci-
plinary, since a person who is aware of themselves and
develops within a language, understands the world
and communicates using a language, is the subject
matter of many humanities disciplines dealing with
problems of consciousness, social behavior and com-
munication, thinking, mentality, etc. That is why,
notes O. N. Khrustaleva, there is a “need to consider
individual pedagogical problems through the prism of
language, including the problem of modeling the image
of a graduate from a particular educational institu-
tion.” Accordingly, the statement that “learning lan-
guages contributes to the development of a student’s
versatile personality, gives them the opportunity to
better understand the world around..” [Xpycranésa
2002b: 160], is theoretically justified and effectively
implemented in practice.

By studying several languages, students com-
pare, analyze, and build new logical connections,
which leads to an increase of their intellectual poten-
tial. In addition to the development of cognitive func-
tions and analytical abilities, learning several foreign
languages contributes to the development of intercul-
tural communication skills, acceptance of other cul-
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tural values and traditions, assimilation of world cul-
ture, i. e. it leads to the development of those compe-
tencies that are necessary for a person in the modern
multipolar world. A dialogue/polylogue of cultures,
peaceful and productive coexistence in a multinational
environment is very important not only for successful
communication in professional spheres, but also in
general, for the sustainable development of human
society, which faces multiple challenges of the 21% cen-
tury in many spheres of life.

In European educational system the importance of
multilingualism can not be overestimated. For example,
in Germany, promotion of multilingualism is a com-
pulsory educational component at schools and univer-
sities. DAAD (German Academic Exchange Service)
and HRK (German Rectors' Conference) shared their
attitude and determined educational policy towards
multilingualism in the document “Policy of HRK und
DAAD on the European Year of Languages (2001) —
Actions for Promotion of Foreign Languages Studies
at Higher Education Institutions considering Europe-
an Integration Processes and the Academic Mobility”.
It demands to promote multilingualism, increase
awareness of the cultural significance for linguistic di-
versity, and emphasize the personal and professional
benefits associated with foreign language acquisition.
Understanding of other people as well as the ability to
engage in intercultural dialogue are closely related to
knowledge of foreign languages [Stellungnahme von
HRK und DAAD 2001].

However, despite the declared, theoretically and
practically substantiated importance of language edu-
cation for the development of a graduate’s personality
in different countries, there are many problems and
controversial issues in this area. If we consider teaching
a second foreign language in Russia, then from 2022 it
became elective in comprehensive schools, although
schools retained the opportunity to offer this subject
taking into account the conditions in educational in-
stitutions and the parents’ opinions. As statistics
show, even before the exclusion of a second foreign
language from the list of compulsory subjects, when in
2018 the Federal State Educational Standard provided
“all the conditions for the introduction of this subject
in all comprehensive schools” [JIpiTaeBa, BasuHa,
HonoBsa 2018: 128], only 4% of schoolchildren studied it
in the Russian Federation. After the introduction of
the Federal State Educational Standard, which came
into force on 1st September 2022, the percentage pre-
dictably became even lower. Many parents advocate
refusing to study a second foreign language and file
appropriate applications. Numerous discussions and
questions can be found on the Internet at the first re-
quest. The parents' arguments are quite justified — the
high workload on schoolchildren, the need to prepare
for final state exams, etc. Many note no need or possi-
bility to use a second language, ignoring the fact that
when learning a foreign language, the linguistic per-
sonality develops, the horizons of knowledge and in-
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tercultural competencies expand.

In higher educational institutions where foreign
languages are not studied as majors, the second foreign
language, in accordance with the Russian Federal
State Educational Standard for Higher Education,
remained a discipline of a variable part in the curricu-
lum or an elective discipline.

In Europe, universities have a central responsi-
bility in the language acquisition process because, on
the one hand, they provide education of foreign lan-
guage teachers, interpreters and translators and, on
the other hand, many students learn foreign languages
while studying at different universities. It is stated
that without sufficient knowledge of the language,
future European citizens will no longer be able to work
in the competitive international market. Besides, ac-
cording to the language policy, in the future all Euro-
pean citizens should speak three languages: their
mother language and two foreign languages. This goal
can only be achieved if sustainable support at universi-
ties is implemented. Thus, universities should make it
their purpose to enable all students to learn or deepen
their knowledge of two modern foreign languages.
Wherever foreign language skills are not yet stipulated
in the requirements, universities should create an ade-
quate and variable offer of disciplines, also in cooperation
with external providers. This also means providing suffi-
cient teaching opportunities (using new media and
self-learning methods) as well as organizing studies
and internships abroad, including integrated bi- or
multinational educational programs [Stellungnahme
von HRK und DAAD 2001].

Such requirements are met at universities where
module educational system is implemented. Thus,
according to the information on the website of “Freie
Universitit Berlin”, while studying Business Economics
within the compulsory study area for general voca-
tional preparation (Allgemeine Berufsvorbereitung)
you can choose from a wide range of courses, set indi-
vidual priorities and supplement your own skills pro-
file with qualifications relevant to the job market and
personality. The study includes a mandatory profes-
sional internship as well as the following areas of com-
petence: foreign languages, information and media
competence, gender and diversity competence, organi-
zation and management, communicative competences,
sustainable development, research [Freie Universitit
Berlin. Studienangebot]. So, foreign languages are
included, and if you want to work in the international
field, you will have to choose them.

On the website of HRK in the Recommendation
“Language policy at German universities” (2011), it is
stated that the acquisition of language skills is required,
and it should be integrated into the educational pro-
grams as a mandatory element. University's language
policy should also take into account its geographical
location and regional environment. Institutions must
provide the necessary resources and ensure adequate
staffing as well as sufficient funding for language re-
search [Hochschulrektorenkonferenz. Empfehlung].

The Bologna Declaration of the European Educa-
tion Ministers makes specific reference to the lan-
guage issue by stating that the desired establishment
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of a European higher education area should take place
“with full respect for the diversity <...> of languages”.
The European Council and the EU Commission are
also explicitly committed to multilingualism in Europe
and demand, among other things, “that young people
<...> be provided with a broad and high-quality range
of courses in the areas of languages and culture during
their vocational and university training that enables
them to master at least two foreign languages in order
to integrate into the knowledge society”
[Hochschulrektorenkonferenz. Empfehlung].

It would be great if the vision declared above was
also true for Russian universities. They obviously want
their graduates to develop Russian economy, and it is
hardly ever possible without being integrated into
global business nowadays. In this regard, organizing
teaching a second foreign language at a non-linguistic
university, preserving several foreign languages as
taught disciplines as well as prospects for such training
become relevant. This issue, in our opinion, is quite
acute and has not been adequately studied.

Thus, the purpose of our study is to analyze the
prospects for teaching a second foreign language at a
non-linguistic university and develop recommenda-
tions for organizing such training under the current
conditions.

Methods and Materials

Analysis of the existing approach to teaching a
second foreign language was carried out on the basis
of the Ural State University of Economics (the USUE),
where a second foreign language is introduced in edu-
cational programs with international focus. The objec-
tives were to study students’ attitudes towards existing
practice, analyze their opinions and wishes regarding
a second foreign language as a university course, con-
sider existing problems and trace ways to solve them.

The research methods included content analysis
of existing curricula for relevant undergraduate de-
gree programs (educational programs), detailed aca-
demic course programs, a survey, statistical analysis
of the results for closed-ended questions and interpre-
tive analysis of open-ended questions, as well as scien-
tific methods of synthesis, induction, generalization,
and description.

The methodology included a selection of curricu-
la for undergraduate educational programs, which
full-time students were enrolled for within several
years (from 2019 to 2023), and a detailed comparative
analysis of these curricula. The curricula for extramu-
ral undergraduates, relevant in the current academic
year 2022-2023, were also analyzed. The next step was
to review academic course programs for second foreign
language at the USUE in 2022 in order to clarify and
compare the competencies stated there and the the-
matic organization of the programs. At the same time,
a survey among the USUE students studying a second
foreign language within different educational pro-
grams (130 people) was conducted. After describing,
interpreting the results and identifying problems, the
data obtained were summarized, conclusions on the
stated research topic were drawn, and the ways to
solve the problems were outlined.



Results and discussions

Currently, 4 foreign languages are taught at the
USUE as second foreign language — German, French,
Spanish and Chinese. In the 2019 and 2020 enrollment
years, the study of a second foreign language was of-
fered in six educational programs, in 2021, 2022 and
2023 — in seven.

Since 2019, a second foreign language has been
included in the curricula for such educational programs
as “Foreign Economic Activities”, “World Economy”,
“International Management”, “Hotel and Catering
Industry”, “Tourism”, “Event Service”; also, since
2020, for the program “Legal Support of International
Activities in Government Bodies”, then “Internet Mar-
keting”, “Business Organization and Planning”, “Legal
Support of Activities in State and Municipal Bodies of
Authority”, “Law Enforcement and Human Rights Ac-
tivities”, “Law and Business", "State-legal profile". Edu-
cational programs may vary from year to year, de-
pending on students’ enrollment, group formation,
and updating/optimization of offers from the USUE
institutes. It is significant that in 2019-2020 “Interna-
tional Management” program had the discipline “Sec-
ond foreign language” as an elective in the 2nd year, but
in the 3" and 4™ years the status of this discipline changed
to a discipline from a variable part of the curriculum
(necessary for students to choose); then later it became
elective in all years. In the variable part of the curriculum,
second language is present only in the educational pro-
grams “Hotel and Catering Industry”, “Tourism”, “Event
service”. The university strongly recommends students
of these programs to study second foreign language,
since agreed disciplines from the variable part of the
curriculum are an integral part of educational pro-
grams, therefore students can’t reject it.

The situation is different when the discipline
“Second Foreign Language” is only an elective disci-
pline in a curriculum. It is recommended for students
to choose this discipline, since they must have devel-
oped the competencies necessary for a professional
engaged in international activities, and knowledge of
several foreign languages, as well as proficiency in
intercultural communication skills, are relevant for
their successful performance at work. However, the
university has the right only to recommend a second
foreign language. The student may not choose it, or
choose it, but refuse it later. If a student at some stage
decides to abandon studying it, there is no way to
block it. An ambiguous situation arises here: a group
for studying a second foreign language is formed,
classes start, and then, when some students wish to
abandon the discipline, the existence of such a group
is threatened. If the number of students in the group
decreases, it will be on the verge of collapse, because
according to the rules of the university, this number is
regulated. A group is considered complete if it has at
least 15 students. Sometimes there may be exceptions
if the number of students is 1-2 people lower. Unfor-
tunately, a student who has started learning a second
foreign language and has encountered certain difficul-
ties can abandon the discipline at any time. The rea-
sons may be different. As a rule, senior students begin
to work, therefore problems with attendance may
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arise. However, when learning a new foreign lan-
guage, such non-attendance leads to a significant lag,
which is difficult to compensate on their own, and
therefore the inability/unwillingness to continue the
course. In any case, all this issues introduce certain
instability into the process of learning a second foreign
language. How to teach it in such conditions? How to
form groups, maintain them, taking into account
identified problems, motivate students and teach ef-
fectively? Will the discipline remain in the curriculum
or will it be completely relegated to the category of
supplementary paid courses? Will the second foreign
language completely disappear in a non-linguistic uni-
versity? These are all questions that require analysis
and answers.

To get a holistic picture of the current situation,
we conducted a survey of 130 USUE students studying
second foreign languages in different educational pro-
grams. In addition to full-time bachelor’s students,
extramural bachelor's students were also included in
the survey.

Among extramural undergraduate students, second
foreign languages are currently being studied within
the educational program “Hotel and Catering Indus-
try” by the students of the enrollment year 2020 and
the students in the program “Catering Industry” of the
enrollment year 2019. In the variable part of the cur-
riculum, the second foreign language is offered in
three courses: in the 3rd study year “Professional for-
eign language (the second)”, “Foreign language in
business communication (the second)”; in the 4th year
“Foreign language in the field of service and tourism
(the second)” is added, the same course is retained in
the 5% year. The course “Foreign language in business
communication (the second)” is not taught in the sth
year. Since the second foreign language in the educa-
tional programs mentioned above is an agreed disci-
pline of the variable part in the curriculum both for
extramural and for the full-time undergraduates, and
it must be included in the program, all students
choose it, indicating their preferred language for
study. As already mentioned, if a second foreign lan-
guage has the status of an elective discipline, the situa-
tion is different.

In order to complete the tasks stated in the re-
search, in addition to studying curricula, identifying
opinions through a survey, their interpretation and
subsequent synthesis of information, we selected aca-
demic course programs for disciplines related to second
foreign languages at the USUE in 2022 and examined
their content: what competencies they include and
how learning is structured thematically and methodo-
logically at present.

Academic course programs for different disci-
plines are created for each educational program of
full-time, extramural and mixed form of education,
taking into account the competencies necessary for
graduates, which must be developed during their
studies at the university. In total, 4 disciplines are pre-
sented: “Second foreign language”, “Second foreign
language (basic level)”, “Foreign language in the field
of service and tourism (the second)”, “Foreign lan-
guage in business communication (the second)”. Col-
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lections of assessment materials are developed for
each language separately. The goal of mastering the
disciplines is formulated in the same way for all lan-
guages — acquiring a basic level of proficiency in a second
foreign language, developing the necessary and suffi-
cient level of competencies to solve social and commu-
nicative problems in various areas of professional and
scientific activities. As a result of mastering such disci-
plines as “Second Foreign Language”, “Second Foreign
Language (Basic Level)”, students should form the uni-
versal competence (UC-4, according current Federal
Russian Educational Standard): being able to carry out
business communication in oral and written forms in
the state language of the Russian Federation and for-
eign language(s). Thematically, the program is pre-
sented in 8 sections; here we indicate some of them:

— Greeting options: getting to know each other;
introducing oneself, friends and colleagues. Keeping
the conversation going; rules of politeness; basic rules
of greeting.

— Basic rules of communication during partici-
pation in international events, taking into account the
characteristics of different cultures.

— Organization of international events: ac-
commodation of guests; transport; big city problems.

— Comparison of traditions and holidays of a
target-language country and other countries of the
world. Interpenetration of traditions. Traditions of
private and public life, ethical behavior in workplace
situations, etc.

Each topic involves studying the lexical and
grammatical materials using recommended text-
books, as well as reading and translating additional
literature on the topic.

When studying the disciplines “Foreign language
in the field of service and tourism (the second)” and
“Foreign language of business communication (the
second)”, students form professional competencies
(PC-3 — being able to develop and apply techniques for
serving tourists using information and communica-
tion technologies, and PC-4 — capable of organizing the
process of servicing consumers on the basis of regula-
tions, taking into account consumer requests and using
client-oriented technologies). Thematic blocks include
modeling of professionally oriented communication,

Fig.1
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solving highly specialized problems in the context of
intercultural communication, in general, and commu-
nication in a specific foreign language, for example:

— Service sector enterprises. Visiting a
cafe/restaurant. Methods of interaction with consum-
ers (guests, tourists).

- Relationships with clients and partners. Cor-
porate standards and their application in the service
sector. Employees’ behavior in business communica-
tion situations during the development and imple-
mentation of a tourism product, etc.

Thus, in the process of learning a second foreign
language, the formation of a specialist in the relevant
field becomes multifaceted — both universal and pro-
fessional competencies are expanded, the intercultural
component of professional activities, essential for
these educational programs, is emphasized.

To identify students’ attitudes toward teaching a
second language at the university, their points of view
concerning the issues of the learning process and their
wishes, closed and open-type questions were developed
(12 questions, in total). The proposed questions reveal
factual information about students (educational pro-
gram, language), level of knowledge at the beginning
of training, students’ preferences, their motives when
choosing a second foreign language, the demand for
specific foreign languages, attitudes towards the elec-
tive status of the discipline, changes in the views on
learning foreign languages in connection with the situa-
tion of the “new normal” in the world [CTtuxuna 2022],
readiness to study a second foreign language outside the
curriculum as a supplementary paid course. Students’
answers provide a snapshot of the current situation and
reveal the main points: the current state, existing motiva-
tors. Taking into account these data, it is possible to build
a recommended model for teaching second foreign lan-
guages at a non-linguistic university, in accordance
with the existing specifics of creating curricula based
on federal standards and the practice of developing
academic course programs for definite disciplines.
A students’ survey on studying a second foreign lan-
guage showed the following actual relationships:

1. Of the 130 students surveyed, 70,8% are full-
time undergraduate students, 29,2% are extramural
students (Figure 1).

M Extramural students

M Full-time students
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2. The majority of students study in the fields tivities”, “Catering Industry” (25,4%; 23,1% and 18,5%,
“Hotel Industry”, “Foreign Economy and Customs Ac- respectively) (Fig. 2).
M Foreign Economy and Customs Activities o International Management
m Catering Industry M Tourism
o Hotel Industry m Event Service
m Legal Support m International Law
World Economy

9,2%

7,6%

Fig. 2
3. The majority of students study French as a second foreign language (35,4%) (Figure 3).

M French M Spanish ®German M Chinese

5,3%

Fig.3
4. A significant proportion of students have not (76,9%) (Figure 4).
studied their chosen second foreign language before
HYes H No

Fig. 4

5. Most of the 38 students who had previously they had studied it at school. Among these students
studied a second foreign language before noted that there are those who studied it only at a basic level for
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1-2 years, as well as those whose training lasted the
entire 10 years at school. Several people studied inde-
pendently with video lessons (3 students), in a lan-
guage center, online courses and with a tutor (4 stu-
dents), there is also 1 student who went on an ex-
change program to another country and studied the
language there for 6 months. Therefore, we can talk
about a small percentage of students who are especial-
ly motivated to learn a specific foreign language,
which they previously studied independently outside
school curriculum. Most of the students, however, did
not study a second foreign language at school for long.
It may have determined their choice - to remember
the language and continue studying it. The factor of
“familiarity” is also important: what has already been
studied is perceived by students as more accessible —
something that will be easier to master and pass. In
the future, due to the fact that, in accordance with the
Federal State Educational Standard, from 2022 the
study of a second language at school has become elec-
tive, most likely, there will be much fewer students
choosing a second language at a university according
to this principle.

6. It is interesting that when determining the
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7. To the question about the factor that motivated
learning the chosen foreign language to the greatest
extent, answers were given, where the three leading
places are occupied by the possibilities of practical use
in personal life (travel to certain countries and/or living
there, communication with native speakers, under-
standing of interesting entertainment, educational
and other content in this language, etc.) (61,5%); the
“beauty” of the language, its “sound” (50,8%) and the
expansion of cultural horizons, acquaintance with a
different mentality and new realities in the process of
learning a language (47,7%). This is followed by oppor-
tunities for practical use in professional life (work in a
certain field, study/work in a certain country, etc.)
(32,3%); development of one’s own cognitive processes
(memory, thinking, etc.) while learning a language
(29,2%); interest in studying the “structure” of a lan-
guage, its grammatical, lexical and other features
(16,2%). The remaining respondents chose the option
“Other”.

In the first place in the answers there are practi-
cal opportunities that knowledge of a foreign language
opens up for a person: travel, expanding one’s social
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factor that most influenced the language choice, stu-
dents indicated personal preferences (79,8%), followed
by recommendations from friends, relatives, and other
persons (18,6%), and only in third place there is a factor
of a foreign language studied before (16,3%). The re-
maining reasons are individual answers from students
who chose the option “Others”. Anyway, despite their
small number (11 answers), they also deserve attention
(Fig. 5). For example, the answer “I wanted to study
Chinese, but the group was disbanded. I had to join
the group studying another language” was given by
3 students. This highlights the problem of choosing a
language in the context of the need to optimize the
students’ number in groups (from 15 people) and the
inability to open mini-groups. Of course, it is ex-
tremely difficult to take into account the interests of
all students in such conditions. The Chair of Foreign
Languages has now proposed a “priority selection”
mechanism: a student writes several languages with
priorities 1, 2 and 3. If a group for priority 1 is not re-
cruited, the next of the student’s priorities is taken
into account. This mechanism has shown its effective-
ness in practice.

YTO NOBNUANO Ha BbIGOP BTOPOro MHOCTPAHHOIO A3bIKa? (MO)KHU BblbpaTh 6bonee ogHoOro

24 (18.6 %)
103 (79,8 %)
21 (16,3 %)

25 50 75 125

circle, the ability to choose where to live, the availability
of interesting entertainment content in a source lan-
guage, etc. It is not surprising that for young people,
the opportunities for personal development, which
knowledge of a foreign language provides, are in the
first place. It is interesting that such a factor as the
“beauty” of the language took the second place in im-
portance. Of course, in this case, we are not talking
exclusively about audition of a language. This answer
also testifies to the significance of the existing images,
ideas, and stereotypes about a foreign language in
students’ minds. A certain role here can play cultural
projections that arise in people’s minds not only as a
result of acquaintance with the achievements of cul-
ture and art in a certain country, but also with the con-
tent of the mass media, which, apart from significant
cultural phenomena, transmit many cultural stereo-
types, “trivial” myths [Cruxuna 2013: 302]. Clichés
merge into certain structures, perceived by our con-
sciousness as the objective reality of a foreign culture,
where the foreign language as an integral part belongs
to. The more attractive the “picture” is, the greater the
interest in learning a foreign language of the corre-



sponding country is, as well as the motivation to “im-
merse” in the linguistic and cultural layer of this “new”
reality.

Students do not consider the professional im-
portance of learning a foreign language a priority; it is
only in fourth place after the opportunity to expand
cultural horizons, get acquainted with a different
mentality and new realities in the process of learning a
language. We believe that interest in learning new
things, healthy curiosity and a general thirst for
knowledge should prevail at a young age. Professional
realities in the context of the “new normal” worldwide,
when contacts between European countries and the
Russian Federation weaken or disappear, represent

Professional development

Personal life

“Beauty” of the language, its “sound”
Interest in language structure
Development of cognitive functions
Expanding cultural horizons

Others

8. When answering the question about the sta-
tus of the discipline, 50% of students noted that it
should be elective, 46% — compulsory. The remaining
answer options (4%) were as follows: “I don’t know”, “Both
are possible”, “Not necessary”. Several respondents noted
an insufficient number of hours for studying a second
foreign language. Students were given an open-ended
question to help them formulate their vision. The ma-
jority of respondents indeed gave detailed answers.
Their votes were distributed approximately equally,
with each group having certain prevailing opinions.
Such opinions in the group advocating the optionality
of the discipline can be considered the following:
“I think it should be elective, since learning a second
foreign language largely depends on desire and some
specific personal motivation”; “You need to study it as an
elective, since not everyone can benefit from a second
foreign language in life.” If we summarize in the same
way the opinions of the group advocating compulsory
study, then these are the following positions: “This
should be a compulsory discipline, since in the fields re-
lated to international activities, knowledge of a second
language is necessary”; “A mandatory discipline, as it
develops thinking.” It must be emphasized that some
students who choose elective study are extramural
students. They noted it in their answers, for example:
“I believe that learning a second foreign language
should be elective. Since studying two compulsory
languages according to the curriculum can be more
difficult for extramural students — there is a lot of in-
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current challenges. Such circumstances are the reason
why students may not fully understand the role of
knowledge of a second foreign language in the new
paradigm (besides Chinese, as the survey will show
further), or do not think about these types of profes-
sional opportunities. Only a few students noted the
development of memory, thinking and other cognitive
functions in the process of learning a foreign lan-
guage, nevertheless, this percentage is higher than the
share of those interested in the language as such - its
grammatical system, structural and other features.
The latter, however, is quite obvious in a non-
linguistic university (Fig. 6).

Kakoi MMeHHo thakTop MOTUBHPOBaN Bac B 60Nbluei cTeneHK Npu BbIBope BTOPOro

MHOCTPaHHOTO A3bIKa? (MOXHO BbIGpaTh Gonee 0AHOrO BapHaHTa)
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formation and too little time.” Thus, for some extra-
mural students, who mainly combine full-time work
parallelly with university studies, such discipline as a
second foreign language becomes redundant, espe-
cially if they do not see opportunities for its practical
use in their current professional activities. However,
we did not conduct a separate survey of opinions
among extramural students on this issue due to the
fact that their number is significantly lower.

9. When choosing an answer to the question
which of the “risk factors” in an elective course are the
most significant, respondents identified insufficient at-
tendance of classes by some students and the associated
general low level of knowledge in the group; the need
to wait for “lagging” students who work slowly (46%);
insufficient number of students to create a group to
study a second foreign language, and therefore, the
inability to study it; as a consequence, absence of the
discipline in the diploma (43,7%); dissolution of the
group due to dropping out students and the inability
to complete the chosen course with confirmation of its
completion in the diploma (32,5%). The remaining an-
swers are sporadic, for example: “Insufficient number
of lessons”; “Inability to attend classes due to work”;
“The lessons are too early in the morning”.

Answers to this question showed that the majori-
ty of respondents are aware of the risks associated
with the elective status of the discipline and the degree
of students’ responsibility for the organization of the
normal learning process within an elective (Fig. 7).
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10. When asked which language is the most de-
manded as a second foreign language, students often
chose several languages, and the combinations of lan-
guages could be different. Some respondents did not
pay attention to the wording and indicated English; we
do not analyze such answers here. The leading posi-
tion has Chinese (52 respondents). The most popular
reason formulated by respondents was economic rela-
tions with China and the reorientation of business ties
towards East Asia. Next, with a slight difference, are
Spanish (35 respondents), German (33 respondents)
and French (28 respondents). All of these languages
hold the second place with a difference of less than
10 voices. The reasons given by respondents vary de-
pending on the language chosen. For the Spanish lan-
guage, this is, first of all, its “simplicity” and relevance
for learning (travel, business partnerships with Latin
American countries). The choice of French and German
was explained mostly by the prevalence and popularity of
these European languages, as well as their accessibility
for study (groups are usually formed; these languages
are traditionally studied from year to year, etc.). Several
other languages were mentioned in isolated responses —
Japanese, Italian and Korean.

The leadership of the Chinese language as the
most popular second foreign language here is some-
what at odds with the actual situation: earlier, in
Fig. 3, it was indicated that the majority of students
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study French as a second foreign language. We believe
that the reasons were as follows: firstly, only German
and French are offered at the University as a choice for
the extramural students; secondly, full-time study
groups are formed according to the principle of the
maximum number of participants, and not all stu-
dents’ priorities in choosing a language can be taken
into account; thirdly, understanding the difficulties of
learning Chinese and the insufficient number of les-
sons per week, students chose another language, still
believing that Chinese was the most popular.

11. The next question, aimed at identifying the
peculiarities of learning a second foreign language in
current realities, showed that the majority of students
(55,4%) believe that interest in learning a second for-
eign language has not changed. 23,8% of students re-
ported a weakening of interest. There is also a share of
those who believe that interest is growing (20,8%). We
believe that the result is quite optimistic: almost 80% of
students note that interest in learning a second foreign
language exists (it remains unchanged or is even
growing). This indicates that, despite changes in so-
cio-political life, right now there is an awareness of the
importance of international and intercultural interac-
tion as well as of maintaining the country’s openness
and readiness to cooperate at the international level
(Figure 8).

M The interest in learning second foreign languages has not changed

M The interest has weakened

The interest is growing

Thus, the relevance of “multilingualism” in the
current period is confirmed by the students’ responses.

Fig. 8
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Despite the leading role of Chinese as a second foreign
language, students are also aware of the importance of



other languages, and motivation to learn those remains.
Given the demand for learning a second foreign lan-
guage and the need for students to master a number of
competencies during the learning process, maintaining
“multilingualism” in a non-linguistic university seems
quite justified. However, taking into account the elec-
tive status of this discipline and the fact that 50% of
respondents agree with it, a contradictory situation
arises: due to the fact that students have the right not
to choose an elective, the number of groups decreases,
and, accordingly, the teachers’ workload falls. How to
maintain teaching of four languages as second foreign
languages under such conditions? In Conclusions, we
will suggest some ways to solve this problem.

12. Quite indicative is the answer to the question
whether students are ready to study a second foreign
language as a supplementary course on a paid basis if

METHODS OF TEACHING LINGUISTIC DISCIPLINES

it is excluded from the curriculum. The majority (64,6%)
are not ready for this. Only 30% may be interested in
such a course. The remaining answers make up a small
proportion and represent such formulations as: “May-
be”, “Depends on the format”, “Already studied” or
“I'm currently studying” (Fig. 9). The diagram clearly
reflects the risk of abandoning a second foreign lan-
guage as a discipline in the curriculum and its transi-
tion to the category of supplementary paid courses. In
this case, the number of potential groups is reduced
almost threefold, which cannot but affect the full-time
teaching staff. In such conditions, providing linguistic
diversity while teaching a second foreign language is
unlikely to be realized. The possibility of systematic
teaching of a second foreign language, in principle,
becomes questionable.

TPy MCKNIOYEHUN AUCLIMNANHBI U3 Y4eBHOrO NNaHa, roToBbI I Bbl U3yyaTb BTOPOI MHOCTPaHHbIN
A3bIK NNIATHO B paMKax A0NONHUTENbHbIX 0bpasosar... 3Y (100-150 py6 3a akaaemMuyeckmit yac)?
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Conclusions

The following conclusions can be formulated re-
garding the problem under study:

1. Teaching a second foreign language contributes
not only to the formation of universal and professional
competencies necessary for a professional in the field
of international activity, but also to the overall harmo-
nious development and upbringing of an individual.

2. The greatest coverage of students learning a
second foreign language was achieved in educational
programs where the discipline is in the variable part of
the curriculum (“Hotel and Catering Industry”, “Event
service”), and students choose it en masse. The elective
status of the discipline leads to the problem of forming
and maintaining groups, and, as a consequence, pre-
serving linguistic diversity at the university.

3. A significant proportion of students have not
studied their chosen second foreign language before
(76,9%). We believe that in the future, due to the fact
that from 2022 the study of second foreign language in
secondary schools has become elective, the share of
students who have never studied a second foreign lan-
guage will become even larger. This means that a second
foreign language can be introduced the most students
only at university. If second foreign language disap-
pears from the curriculum, then a whole range of
competencies will not be developed in the process of
study.

Fig.9
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4. The survey showed that students of educa-
tional programs that include international component
are, in general, interested in learning a second foreign
language. The practical use of a second foreign lan-
guage in personal life, the attractiveness of the lan-
guage and the expansion of cultural horizons prevail
as motivators. A selection of motivating factors can
help in improving and adjusting the academic course
programs of the discipline.

5. The majority of students are aware of the
risks associated with elective training, as well as the
responsibility of students for organizing the learning
process within the elective, however, a small majority
(50% compared to 46% who are in favor of compulsory
mastery of the discipline) chooses the elective status of
the discipline, which does not bind students with obli-
gations. This fact indicates the need to competently
build interaction with students, taking into account
the inevitability of elective training.

6. Chinese has become the most popular second
foreign language (development of economic ties). Tra-
ditionally studied European languages (German,
French) are still relevant, however, Spanish is slightly
gaining ground (developing of economic ties with Latin
America). The priority of the Chinese language and its
complexity, perceived by respondents, raises the prob-
lem of the insufficient amount of lessons (academic
hours) within the curriculum.

7. 80% of students note that interest in learning
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a second foreign language remains unchanged or is
even growing. This indicates an awareness of the im-
portance of international interaction and maintaining
the openness of the country, which, in turn, confirms
the need for a second foreign language as an inde-
pendent discipline in the university curriculum.

8. Only 30% of students may be interested in
learning a second foreign language outside the curricu-
lum as a supplementary course for additional fee, which
proves the risk of the discipline becoming a course
within Continuous Professional Education (CPE).

Thus, as a result of the study, the current situa-
tion in the field of teaching a second foreign language
in a specific non-linguistic university was identified,
as well as the main problems of the training, students’
opinions and needs. The results allow us to talk about
future prospects for the training and possible ways to
solve the identified problems, discuss the tasks requiring
solutions.

Peculiarities of higher educational processes in
Russia demand from universities more attention to
their language policy. It should include proper design
of curricula for educational programs including inter-
national component, where second foreign language
as an elective discipline should be interpreted as an
integral part of the corresponding education program.
In order to transmit such attitude, explanatory work on
the institute and chair level should include individual
consultations with students. The choice of elective dis-
ciplines shouldn’t be conducted without the participa-
tion of the chair of foreign languages, whose repre-
sentatives could explain the benefits of studying a second
foreign language and reduce anxiety concerning this
process. Also, methodological approach to teaching a
second foreign language demands more variety: using
different modern teaching techniques and tools such
as online and blended learning, social networking,
blogs, creative implementation of videos, audios,
presentations, games and other materials in order to
attract students’ attention and retain it during the whole
learning process. Without using combined, varied and
sometimes complicated for teachers techniques it will

JIutepaTypa

be more difficult to form new groups and retain the
existing ones, so additional research and studies are
required in the field of methodological approaches and
definite techniques for teaching a second foreign lan-
guage. Such research can form the further part of the
current study which is aimed at the complex definition
of the pedagogical problem in the field of higher edu-
cation, its reasons, and identification of the ways to
overcome challenges making particular suggestions
about possible solutions.

We believe that the most important task is to pre-
serve the teaching of several second foreign languages at
the USUE. To do this, it is necessary to keep the discipline
in the curriculum, without transferring it to the catego-
ry of supplementary paid courses within Continuous
Professional Education (CPE). It is advisable to offer the
discipline in the variable part of the basic curriculum
so that the choice of discipline is obvious to students.
It should also be taken into account that with the elec-
tive status of the discipline in the curriculum of specific
educational programs, additional coordination is neces-
sary between university institutes, chairs and teachers of
second foreign languages in order to improve the
mechanism of interaction with students. Such a
mechanism includes the explanatory work of insti-
tutes and chairs (both Chair of foreign languages and
graduating chairs) in order to encourage students to
choose a second foreign language as an elective disci-
pline; formation of groups taking into account the
students’ priorities and the educational opportunities
available at the university; an individual approach,
both at the level of institutes and at the level of chairs,
including teachers of the discipline, which allows us to
remove emerging difficulties and prevent students
from leaving the group. In the future, the exchange of
experience with other non-linguistic universities that
practice teaching a second foreign language can be
useful in the framework of methodological seminars,
conferences, possible cooperation in the field of writing
textbooks, student competitions and events, as well as
developing optimal approaches to the process of or-
ganizing teaching a second foreign language.
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