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Abstract. Inthe current digital environment, the need for writing arguments and counterarguments has increased considera-
bly. People interact on professional and academic forums and write emails and messages on social networks and in professional
applications within their companies. This explains the importance of teaching students to conduct debate in writing at lessons of
English for specific purposes (ESP). The purpose of this research is to develop argumentative and critical thinking skills of students
in the sphere of ESP. The aim of the paper is to create a series of tasks that would assist students assist in becoming more compe-
tent in the field of ESP and would also make the overall process of debate conduct easier by reducing stress level. The tasks are in-
tended to be interactive, team-based, research-intensive, and are expected to enhance students’ linguistic competence. Based on
the identified clusters of content errors in written debates, the exercises are divided into four groups: 1) theses; 2) arguments; 3)
examples and proofs; 4) counterarguments. Some exercises are complex and are aimed at developing different aspects of written
debates simultaneously. This research is based on the sample of 98 students’ written debates as part of an assessment task in the
discipline English for International Relations and Business at the Faculty of World Economy and International Relations (HSE Univer-
sity). Drawing on the theoretical approaches of social constructivism and distributed language, all these exercises encourage stu-
dents’ autonomy and their active participation in the classroom to generate knowledge and skills of writing arguments. They involve
dynamic interaction and cooperation, and provide knowledge through dialogue, since language is viewed upon as an activity. Inter-
net and online teaching platforms are used in teaching, since cognition is distributed and extends beyond the limits of one’s mind,
thus presupposing a technological expansion.
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Annomayus. B coBpeMeHHBIX LUOPOBBIX YCIOBUSIX HEOOXOAUMOCTh B HAIIUCAHUU APTYMEHTOB M KOHTPAPIyMEHTOB 3HAYM-
TeJIbHO BO3pocia. JIIoAM B3aMMOAEHCTBYIOT Ha MPOEeCCHOHANBHBIX U aKafieMUdecKux Gpopymax, MHUIIYT 371eKTPOHHbIE IIHChMA,
COOOIIEHNS B COIIMAMBHBIX CETIX ¥ IPodecCHOHAIBHBIX IPUIOXKEHUSIX BHYTPU CBOUX KOMITAHUI. DTO 06BICHSAET BAXKHOCTH 00y-
YeHUs feb6aTaM B MUCbMEHHOH GopMe Ha 3aHATUSIX aHIIMICKOTO A3bIKa /IS CIICI[MANBHBIX Lelell. ccmesoBaHe HAIPaBlIeHO Ha
pa3BUTHE Y CTYAEHTOB APIYMEHTALHUOHHBIX U KPUTHYECKUX HABBIKOB MbIIIIEHUS B 0OIACTH aHIMIMIACKOTO JIS CIIELUAIBHBIX Lie-
nett. Llenb JaHHOM pabOThI 3aKII0YAETCS B CO3/JAHUM CePUU 33aHUI, KOTOPbIe IIOMOTYT CTyZeHTaM CTaTh 6o/ee KOMIIETEHTHBIMU
B apTyMEHTAIUU B 0671aCTH aHITIMHCKOTO [/ CIIelUaIbHBIX Lielel U C/lelaloT Ipoliecc IpoBefieHUs AebatoB bonee IerkUM, CHU-
3UB YPOBEHb CTpeCca. 3afiaHKs COCTABIEHbI U IIPEJIOKEHBl TAKUM 06pa3oM, YTOObI OHU OBUIM MHTEPAKTUBHBIME, KOMAHAHBIMU,
HCCTIeZoBaTeNIbCKUMU U CIIOCOOCTBOBATH MOBBIIIEHUIO S3bIKOBOM KOMIETEHIMH CTyZeHTOB. Ha oCHOBe BBISBICHHBIX KIaCTEPOB
omuboK B cOfiepKaHUY IIPOBEAEHHBIX IMChbMEHHBIX 1e6aTOB YIIPa>KHEHHUs Pasie/ieHbl Ha YeThIpe TPYIIIIBI: 1) Te3UCHI; 2) apryMeH-
Thl; 3) IPUMEPHI U JOKA3aTeNbCTBA; 4) KOHTPAPTyMEHTHl. HeKoTOphble YIpa>kKHEHUS SABIAIOTCS KOMIIEKCHBIMU U HAaIIPaBJIeHBI Ha
OZHOBPEMEHHOE Pas3BUTHE PA3NTUUHBIX ACIEKTOB IHUCbMEHHBIX ZebaToB. DTO MCCIeOBaHME OCHOBAHO HA pesynbTaTax pabor
IMCbMEHHBIX /Ie6aTOB 98 CTYZEHTOB, BBIIIOTHEHHBIX B Ka4eCTBe OLEHOYHOrO 3aaHUS 110 ZUCHUIUIMHE «AHTIMHACKUIN S3BIK LS
MeXXIyHAPOAHbIX OTHOLIEHU I 1 6usHeca» Ha pakynbreTe «MUPOBas SKOHOMHUKA U MEXAYHAPOAHbIe OTHOLeHus» (HUY «Bbicias
IIKOJIA 9KOHOMUKHU»). COITIACHO TEOPUU COLMAIBHOIO KOHCTPYKTUBU3MA U PacIpefie/IeHHOTO sS3bIKa BCE YIIPaKHEHUS CIIOcob-
CTBYIOT aBTOHOMMH CTYZICHTOB U UX aKTUBHOMY YYaCTHIO B Ki1acce A7 GOpMUPOBAHUS 3HAHUI U HaBBIKOB HAITMCAHUS apTyMeH-
TOB. OHU IIpeAIIONaralT JUHAMHUYECKOe B3aUMO/IeICTBYE, COTPYAHUYECTBO U TeM CaMbIM BO3SHUKHOBEHHUE 3HAHUMN Yepes JHUaJIo-
TU3M, IIOCKOJIBKY S3BIK PacCMaTpPHUBAE€TCS KaK JeWcTBHEe. B 3afaHMAX NPUMEHAIOTCS VIHTepHeT M CIleluaabHble OHJIAMH-
n1aT$OpMBbI A7 06ydeHUs, IOCKOIbKY CO3HAHUe pacpezie/leHO U BEIXOAUT 3a Ipefiesibl Halllero pasyMa, IpeAnonaras TeM CaMbIM
TEXHOJIOTUYECKYIO PACIIMPEHHOCTb.

© Kapamanak O. A., Bepriu6 K. A., 2024
213



PHILOLOGICAL CLASS. Vol. 29. No. 3

Krwueeve croea: COUUIBHBIN KOHCTPYKTUBU3M; pacnpeaeneHHblPI A3BbIK; MIMCbBMEHHBIE ,ZLe6a.TbI; APryMeHT; KOHTPpapIryMEHT;

AHIVIMHACKUHI JJ14 CIIEeMabHBIX LIeIeH

drs yumuposanus: Kapamanak, O. A. Teopus pacipefieleHHOCTH sI3bIKa B fefaTax Ha aHIMIMICKOM /s CIeL[UaTbHbIX Lie-
newt [ O. A. Kapamanax, K. A. Bepriu6. — TekcT : HeIOCpeACTBEHHbII [/ Puonorndeckuil knacc. — 2024. — T. 29, N° 3. — C. 213—

223. — DOI:10.26170/2071-2405-2024-29-3-213-2.23.

Introduction

In the modern world there are a lot of situations
which require people to advance their opinions and
persuade their opponent either orally (in a conversa-
tion, at a conference, in professional environments,
etc.) or in a written form (in work correspondence, on
online forums, etc.). In this respect, a person should be
able to provide arguments for and against their opinion
in a logical way and organize them in an argumentative
way. These skills are referred to as argumentative litera-
¢y [Gudkova 2021] and they can be performed in an in-
teractive speech mode or a written format.

We approach written debate tasks and other
preparation assignments through a social constructivist
approach in pedagogy [Vygotsky 1978; Taylor 2018]
which will be expanded further to a distributed lan-
guage approach [Cowley 2011, 2022, 2024] or ecologi-
cal viewpoint (which consider e-gadgets as part of our
extended cognition [Cowley 2011; Zheng et al. 2024].

Written debates were chosen as one of the four
module assessments for third year students majoring
in International Affairs at HSE University. The module
on International relations includes the following
themes: (1) Hard and Soft Power, (2) Responsibility to
Protect (R2P), and (3) Armed Conflicts. The assess-
ment task is then presented to the students, who have
60 minutes to respond to the topic questions. They
must first provide a thesis statement with three
prongs that support the student's position. Next, they
must unfold one argument, explain it, and support it
with a suitable example. Finally, they must exchange
their paper with a partner, read the question and the
argument, put forth by their opponent, and then pro-
vide a counterargument (a polite critique, a counterar-
gument, an expansion and explanation, and a relevant
example) in response. To prevent plagiarism, three dis-
tinct subjects were assigned to each group. A form
with the prescribed blocks was given to them: Topic,
Student 1, Thesis statement, Argument, Evidence, Stu-
dent 2, Counterargument, Evidence. It was forbidden
for students to use smartphones or the Internet.

Within the study, the following questions are
recommended:

1. Are soft power strategies effective in the con-
temporary international system?

2. Is hard power an effective means to influence
the behavior of other political bodies?

3. Is soft power a more difficult instrument for
governments to wield than hard power?

4. What is better for humanity: the devotion of
the West to R2P or the BRICS countries’ rejection of
international action?

5. Does R2P prioritize the interests of powerful
states over the protection of vulnerable populations?

6. Is humanitarian intervention, in terms of
food, water, and medical aid, motivated only by the
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desire to help suffering people from another country?

7. Canawar bejustified by a just cause?

8. Isajustwar better than an unjust peace?

9. Do advanced technologies make warfare
more cruel?

The assessment rubric was used to grade the stu-
dent papers (98 students took part in the research).
The grading scheme used by the institution comprises
10 points maximum where 3 or less is considered as
failure. Overall, the data indicate that students suc-
cessfully completed the task: just 1% failed the assign-
ment, and 92% of students earned an excellent (10, 9,
or 8) or good assessment (7 or 6). However, we ana-
lyzed students’ papers in order to determine the chal-
lenges they faced while completing the task.

The most common errors found in the content
were as follows: (1) a thesis statement lacking the three
points that support the position stated; (2) an argu-
ment lacking focus, logic, or organization, or starting
with evidence rather than a well-formed argument;
(3) lack of relevant examples to support an argument
or a counterargument; and (4) a counterargument that
either fails to refute the initial claim or offers exam-
ples that are not pertinent.

The aim of this work is practical and pedagogical,
to develop a sequence of assignments which can help
students improve their argumentative literacy in ESP
debates and facilitate the completion of the written
debates assignment. We are aimed to design exercises
which are interactive, collaborative, research challenging,
and expand linguistic boundaries. They will be classi-
fied into four categories depending on the above de-
fined clusters of content mistakes.

Although many exercises have been worked out
in the pedagogical literature aimed at thesis statement
development, argument or a counterargument articu-
lation, a Fact that Needs Proof (FNP), and a Specific
Supporting Detail (SSD), there is no overall sequence
of exercises designed to improve argumentative litera-
cy for ESP debates from the point of a distributed lan-
guage approach.

This set of exercises can be implemented in teaching
ESP and research can be conducted to evaluate the ef-
fectiveness of the exercises within a study group.

Literature Review

Social constructivist and distributed language
approach in pedagogy and debates

A collaborative learning strategy, called social
constructivism, places emphasis on student participa-
tion, dialogue, and information sharing. According to
this approach, a language instructor should imple-
ment learner-centered and collaborative teaching
strategies in FLT. The fundamental element is that
students work together to solve issues, exchange ideas,
and produce new content to supplement what they
already know. Multiple groups and interactive strate-



gies are possible within this teaching method, small-
group and whole-class discussions, as well as student
participation on certain subjects (e.g., in pairs) are
also relevant. Students collaborate and brainstorm to
identify patterns, solve issues, or just come up with
something fresh to add to their knowledge. Knowledge
exchange, teamwork, and information utilization are
essential elements of learning and methods for reaching
learning objectives. To sum it up, this learning para-
digm emphasizes active interaction between students,
the teacher, and other elements of the teaching-
learning process [Saleem et al. 2021].

Vygotsky proposed social constructivism as a
theory of learning in 1968. According to this perspec-
tive, language and culture serve as frames for how
people see, interact with, and understand reality.
Vygotsky believed that learning concepts are perceived
and internalized by experience and cultural context as
a function of language transmission. Because
knowledge necessitates a community of individuals
who share a language and culture, it is socially created
and co-constructed. Knowledge is seen by social con-
structivists as something that students acquire in col-
laboration with peers and instructors. This particular
approach of cognitive constructivism encourages stu-
dents to work together with a facilitator or with other
students [Mohammed & Kinyo 2020].

Taylor [2018] introduced the social constructivism
learning theory, which defines potential growth (aca-
demic performance) as the degree of development a
learner may reach with the assistance of peers or
teachers. According to him, learning is a social activity
that incorporates historical figures, family members,
peers, and casual acquaintances. Social constructivism
argues that communication, teamwork, and the use of
knowledge are essential elements of learning and
methods for accomplishing learning objectives. This
particular form of cognitive constructivism encourages
collaborative learning.

Students acquire ESP through linguistic actions:
participating in debates, dialogues and group discus-
sions, doing collaborative exercises, brainstorming
arguments and counterarguments, looking for deci-
sion making propositions to political issues, and re-
searching particular facts to support arguments and
counterarguments.

The social constructivist approach has been de-
veloped further into the distributed language ap-
proach [Cowley 2011; 2024; Love 2004; Linell 2013; Thi-
bault 2011; Kravchenko 2007 and etc.] or the ecological
approach to perception and language learning [Zheng
et al. 2024]. According to this stance, “the new ecolin-
guistics treats language as a part of human action.
Languaging, the basis for language development, co-
constitutes technologically endowed environments”
[Zheng et al. 2024:109].

The text of an online discourse is generated
through the interaction of participants with the text
and different gadgets used to generate the text. In this
interaction, the reader who is supposed to write a
counterargument identifies the affordances of the
environment that are significant to them. By af-
fordance we mean explicit and implicit meanings,
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some logical errors or other discrepancies which can
be attacked in the refutation part and technological
environment. American psychologist, Gibson, origi-
nated the word “affordance” (from the English af-
fordance, derived from afford — to have or offer the
opportunity). According to Gibson’s ecological theory
of perception, affordance is the potential for an organism
to respond in a certain way in its surroundings; these
circumstances, which are important to the organism,
show up in how it interacts with its surroundings
[Gibson 1979: 127].

The concept of “language” refers to a diverse col-
lection of occasions, pursuits, and tangible objects.
A distributed viewpoint is centered on the actions in-
dividuals perform, frequently in concert, to generate
and interpret what are understood to be language sig-
nals. In other words, it involves rejecting the idea that
language is like a made-up code. We connect cognitive
dynamics across time-scales when we engage in lan-
guage, rather than relying on systematic information.
It is possible to link language to existence in the larger
human ecosystem. According to a distributed perspec-
tive, language develops when individuals behave inde-
pendently or in groups while orienting to denotata and
(physical) wordings [Cowley 2009].

Participants in written debates mutually serve as
a source of disturbances for each other. Student A in-
troduces arguments which correspond to their
knowledge in International Affairs and personal opinion
in this domain. Student B seeks to oppose the ad-
vanced argument, by expanding their own boundaries.
As a result, it brings students to direct dynamic interac-
tion in a written environment which leads to the expan-
sion of consciousness [Karamalak 2010, 2013].

The acquisition of knowledge through interac-
tion confirms that consciousness is distributed: it is
not something that happens within us when a person
is “stewing in their own juices,” but rather what we do,
accomplish, and achieve together. Interaction with the
environment, and with other people as part of that
environment, can elevate us to a new level of
knowledge. Consciousness is not something that exists
within us; it is actively created by us through dynamic
interactions with the world. We always write and read
with others, as we are open systems of interactions
[Bohm 1985; Harris 1981; Maturana 1980; Maturana &
Varela 1992, and etc.].

Depending on the goals of the lesson and the
formal specifications of university curricula, debate
formats might vary [Bonwell & Eison 1991]. It implies
that student discussions are possible, with the aim of
presenting reasons in support of one’s position and
refuting that of the opponent. It is also feasible to in-
clude students who will serve as judges or press repre-
sentatives in debates to add interest. These students
may then select a winner or pose challenging questions.

Debates can be conducted virtually using com-
puter-mediated communication (CMC), which enables
interaction between students from other colleges and
classmates in the same group. Since CMC encourages
students to apply their L2 vocabulary, grammar, and
communication skills in online interactions, it is
thought to increase students' autonomy [Wach 2012].
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According to Zheng et al. [2024]:

In this new ecolinguistic view, second language
learning draws on both language and its technological
extensions in shaping various modes of skillful activi-
ty. By focusing on activity in which wordings play a
part, one plays down language use, operationalized
learning and individuals. Rather, the focus falls on
how, in enlanguaged worlds, co-acting (at times, with
oneself) contributes to skills and expertise. Perfor-
mance in distributed systems can ground coordinative
agency as one both masters practices and individuals
as a person. One draws, to a large extent, on skilled
linguistic action and how usage brings “relevant”
properties to wordings.

CMC is essential in linguistic skills development
and knowledge extension in general. CMC can be per-
formed in both synchronous and asynchronous online
debates formats. While a teacher can monitor the
learning process and offer rapid feedback, synchro-
nous learning environments increase student in-
volvement and motivation [Hrastinski 2008]. On the
other hand, since they are not constrained by time,
asynchronous learning environments offer greater
freedom to teachers and students [Mayadas 1997; Chen
et al 2024]. Asynchronous conversations aid in the
growth of reflexivity, which is defined as the capacity to
generate ideas and then evaluate them [Archer 2003].

Online debating fosters interactions that are more
comfortable and encouraging [Vinagre & Corral 2018;
Khalsi 2013]. In the opinion of William and Mostert
(2005), they enhance higher order thinking and are a
helpful tool for refining critical thinking. This is con-
sistent with Tu’s (2004) study, which asserts that stu-
dents have plenty of opportunity to consider their ar-
guments more carefully and offer more reasoned evi-
dence to support them in online written discussions.
Students may more easily assess their thoughts and
make revisions when they type their responses.

Students who struggle with fluency and compe-
tency in English may find it easier to develop their
arguments in a written format [Tannen 1998]. Addi-
tionally, text-based debates are a better format for
timid or introverted students who might be reluctant
to interact with others in person but are willing to con-
tribute to the discussion by typing their opinions
[Rinekso & Muslim 2020]. According to Aubry (2022),
the text-chat mode, which requires students to per-
manently record written ideas during interaction, may
encourage more focused production during writing.

Gudkova [2021] notes that when debates are con-
ducted in writing, students are motivated to point out
weaknesses in one another’s arguments, which en-
hances discussion and develops their critical thinking
abilities. There are, however, several drawbacks to this
approach for students. First, the convoluted process
and the teacher’s lack of guidance might confound
some debaters [William & Mosert 2005]. Second, there
is a chance that certain arguments may be misunder-
stood for a variety of reasons (inaccuracies in syntax,
spelling, grammar, and vocabulary, for example),
which could cause misunderstandings between debaters
[Murphy & Coleman 2004]. As such, it might affect
their performance and reasoning.
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Methodology

This research, practical and pedagogical in its na-
ture, is aimed at designing a set of exercises from the
point of social constructivism [Vygotsky 1978] and dis-
tributed language [Cowley 2011, 2022; Thibault 2011;
Linell 2013; Zheng et al. 2024 and etc.] where learners
take an active stance and build their language skills in
ESP in social interaction, dynamics, and cooperation;
where language skills are considered as extended due
to bodily dynamics and environmental extension,
physical or virtual/digital. Assignments are proposed
based on the results of the previous case study, the
analysis of the works written by the third year students
majoring in International Relations of HSE University.
Consequently, according to the outcomes of that
study, students faced problems with (1) writing a the-
sis statement which reflects the ideas further devel-
oped in the main body, (2) providing a persuasive ar-
gument or an organisationally correct argument
(FNP), (3) providing an appropriate and logical SSD;
(4) writing a relevant counterargument refuting the
opponent’s idea.

Exercises for Developing Argumentative Literacy

One of the most effective tasks to develop thesis
statement writing is a collaborative discussion of each
other’s ideas. Students can be divided into groups of
three or four and given a controversial topic pertinent
to the lesson. Each student is supposed to suggest
their thesis statement, then students discuss all to-
gether the advantages and disadvantages of each other’s
works and suggest improvements. Not only does this
task help students master argumentative skills, but it
also encourages students to cooperate and hone criti-
cal thinking skills. According to Sumekto and Setya-
wati [2018], self-correction tasks also have a positive
influence on metacognitive skills.

Task. Do some research into modern technologies used
in war and write a thesis statement on the following topic
“War will become less destructive if robots replace soldiers on
the battlefield.”

Instructions. Give students 7-10 minutes to research the
topic, then divide them into groups of three o four, ask them
to exchange their results and let them discuss their ideas for
12-15 minutes. After this, students should write a well-
developed thesis statement with three prongs. Finally, they
should exchange their thesis statements and suggest some
improvements if necessary.

Alternatively, students can be asked to write a
thesis statement on a topic within the themes studied
they choose themselves. Students’ interest may be ig-
nited with some independence and an array of topics
to choose from. While exploring the topic, students
can come up with questions which can be discussed
together with their peers. This task is aimed at mas-
tering research skills, collaboration and creativity.
While they learn how to write a well-developed thesis
statement, they are not assessed by the teacher, but
can benefit from their partner’s help and suggestions.

According to the outcomes of the conducted re-
search, some students encountered problems with
coming up with a relevant argument which can sup-
port their viewpoint. In this case argument mapping



can work as an effective task aimed at developing both
critical-thinking and debating skills. Students can use
different colors to show connections between claims
and to differentiate between arguments for and
against. According to Chen et al. [2024], this task can
help L2 learners visualize their arguments and evaluate
their validity. When performed collaboratively, the
task also contributes to developing brainstorming
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skills and knowledge acquisition in ESP. Argument
mapping can be done with the help of special applica-
tions such Argumentation.io, Argumap, or FigJam
(Figure 1). They are based on the same idea that stu-
dents should generate arguments and organize them
in a map showing connections between arguments
and SSDs.

1.1 main-contention
Humanitarian

intervention is a
disguised tool for
expantionist objectives.

/”//\

2.1 inference-objection
No universally
accepted legal basis

)

2.2 inference-reason
Protection of humanan
rights

31

)

3.1.1 objection

Irag (1991)

3.2.1 reason
East Timor (1999)

Figure 1. Argumentation.io mapping

Oral activities such as turn-taking [Teasley &
Roschelle 2013] also align with the pedagogical objec-
tives of argumentative literacy development. Collabo-
rative completion implies one student suggesting an
argument, and their partner should extend the idea by
providing strong evidence or an example.

Task. Think about the following topic: “Soft power is
more effective than hard power in modern international rela-
tions.” Provide arguments in favor of your opinion and ask
your partner to give a relevant example.

Instructions. Give students an article on the signifi-
cance of soft power and its benefits as homework or assign
students to do research on this topic. In class, divide students
into pairs and ask them to work in turns. First, one student
should generate an argument based on the studied material or
their knowledge of the subject. Their partner should listen
carefully and be able to provide an illustrative example.
Then, students take turns.

Another oral activity that can be beneficial for de-
veloping both argumentative and counterargumenta-
tive skills is commenting on a quote. This task implies
a deep analysis of thought-provoking statements and
the ability to interpret them as well as illustrating one’s
perspective. One student is asked to provide their
stance on the given quotation, substantiated with a
strong argument and a valid example. Their partner is
supposed to listen actively and refute this argument
regardless of their opinion on the topic. This task,
though oral, is a great preparation for debates in writing
in which students cannot choose their viewpoint when
it comes to providing a counterargument.

Task. Work in pairs. Comment on the following quote:
“Swords determine outcomes, but it is minds that determine
the hands that wield the swords.” Give an argument to justify
your opinion and a relevant example. Your partner should
identify a weakness in your argumentation and provide a
counterargument.

Instruction. Divide students into pairs or let them
choose a partner themselves. Give them 5-7 minutes to think
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about both sides of the issue and let them choose a position.
Then, one student presents their understanding of the quote,
gives one argument illustrated by a relevant example. Their
partner listens attentively, tries to identify a flaw and respond
to the provided argument with a rebuttal.

This task should help students develop both criti-
cal thinking and communicative skills as they are sup-
posed to view a problem from different perspectives
and express their opinions orally. Besides, students
learn to see the relevance between the argument and
the example.

Exercises on relevance between the example and
the argument can be in different forms. First, an ar-
gument with an irrelevant example can be provided so
students can discuss why the latter does not support
the argument. Second, an argument can be proposed
then students should do research to provide relevant
examples. Their answers can be discussed and the
examples evaluated in terms of relevance. Third, an
opposite task can be given - when an example is pre-
sented and students are asked to articulate an argu-
ment.

Task: Work in groups of 3-5 people. Read an argument
and a provided example. Decide if the example is relevant
and illustrative enough, give your explanation or provide a
better example. Discuss your ideas in small groups, then give
your explanation to the whole class.

“Despite the fact that the development of advanced
technologies has led to the creation of weapons of mass de-
struction and new methods of waging war, technologies can
also work as a deterrent to war. For example, economic sanc-
tions or digital sanctions in using several apps, disconnection
from TV channels or banking systems such as SWIFT can
help make the confrontation less cruel.”

Instructions: Provide students with arguments and
examples so that they can discuss them and determine their
relevance. Give them ten minutes to work in small groups,
then listen to their answers and arrange a whole class discus-
sion.
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The practice of presenting counterarguments
needs special consideration. Arguments that refute
one another are essential to a successful debate and
are crucial to dialectic and dialogic ways to reasoning.
For example, pragmatic dialectics highlights how so-
phisticated defenses of positions develop dialogically
as proponents react to or foresee the objections of
their opponents [cf. van Eemeren 2018: 37].

Counterarguments, according to Rocci [2020],
have the following characteristics: (a) they start a sub-
discussion; (b) they rely on whether a certain step in
the original argument's existing structure is accepta-
ble, relevant, or sufficient; (c) they have their own ar-
gumentation structure; and (d) they encourage further
developments of the original discussion’s argumenta-
tion structure. The three basic categories of counter-
arguments — rebutting a conclusion, refuting a premise,
and undermining an argument — which Peldszus and
Stede [2013] identified in Pragma-Dialectics should be
explained to students. Undermining an argument
“questions the supporting force of the premise for the
conclusion” by pointing at a possible exception that
could invalidate the inferential step from premise to
conclusion [Peldusz & Stede 2013:9].

Exercise on conclusion rebuttal.

Task. Below is an argument. Work in pairs, discuss the
argument, Refute the concluding idea, using the following
linkers: however, but, nevertheless, nonetheless, despite this,
in spite..., although, though, even though.

Instructions: Explain the difference among three types
of rebuttals (vebut a conclusion, rebut a premise, and under-
mining an argument). Then give this task allowing time for
discussion and writing a counterargument (7 min).

“The concept behind soft power is that preferences may
be shaped by appeal rather than coercion. Without using
military force or imposing economic sanctions, this non-
coercive strategy enables governments to build partnerships
and shape the policies of other nations.”

Sample answer: However, partnerships are not
always possible to form through attraction and persua-
sion in case of conflicts of interest. There are situations
that demand quick results, such as military conflicts.

Exercise on premise rebuttal.

Task. Below is an argument, vead it carefully, work in
pairs and write a refutation of the premise. Pay attention to
the advanced assumption, question it. Think what is needed
to make this assumption true.

“It can be less expensive to use soft power than force the
economy or conduct military actions. It enables nations to
accomplish their foreign policy objectives without incurring
the financial costs of using strong force measures. This cost-
effectiveness is becoming more and more important in a time
when military operations might be politically and financially
unfeasible.”

Sample answer: Expenses should be measured
and compared for both strategies taking into account
the length of their implementation. Only afterwards
can it be claimed that soft power is undeniably less
expensive to apply than hard power. Otherwise, it
seems irrelevant to argue the cost-effectiveness of soft
power, given its long-term implementation.

Exercise on undermining an argument.

Task. Read an argument carefully and question the
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connection between the premise and the conclusion. Work in
pairs, discuss your ideas and write a refutation.

“In comparison to hard power, soft power is frequently
viewed as a more sustainable method of influence. Even
though hard power can produce immediate benefits, as global
dynamics change over time, its efficacy tends to decline. On
the other hand, soft power creates enduring bonds based on
respect for one another and common ideals and values that
withstand shifting political environments.”

Sample answer: Despite the possibility of creating
partnerships based on common ideals and values, its
practical realization is not always possible since countries
can pursue their own goals and may have considerable
cultural differences. Sometimes it is needed to protect
a country’s sovereignty and territorial integrity which
requires the use of hard power, particularly in reaction
to perceived threats or transgressions by other powers.
Moreover, political changes can be unpredictable and
lead to the inefficiency of soft power.

Another exercise to practice refutation based on
logical fallacies can be proposed. The most common
logical fallacies in international relations are false
cause (post hoc), bandwagon, emotional appeal, slip-
pery slope, black-or-white, special pleading, ad homi-
nem, appeal to authority, begging the question, etc.
Students are encouraged to find information about
them with an example. Then they create their exam-
ples without naming the logical fallacy and others try
to guess and determine them with proper explanation.
Exercise on logical fallacies:

Task: Work in groups of four, read arguments below and
determine a type of a logical fallacy there. Explain your opinion
and try to find a common ground to agree on the fallacy.

(1) “Country X has a lot of soft power because everyone
says they do. They have a popular culture and their citizens are
well-educated, so they must be influential on the global stage.”

(2) “Opponents often argue that if hard power is ap-
plied, it will inevitably lead to military actions, suffering
people, numerous human rights violations resulting in con-
flict expansion and further on global war.”

Instructions: Divide students in groups of four and pre-
sent an argument to them. Allocate 5—7 min for their discus-
sion so that they can generate an answer.

These tasks can develop logic, critical thinking,
and argumentation skills. They allow a broader look on
the problem and development of different perspec-
tives on the same issue. Linguistic tools for convincing
can be applied together with logic fallacy analysis.
Students do research, surf the Internet or/and use Al
to provide sound argumentation and support with
relevant examples.

Written debates in ESP involve a lot of prepara-
tion and research work. Students should be assigned
authentic texts, videos and podcasts which will pro-
vide them with a deeper understanding of the topic
and help them to get to the core of the problem under
discussion. After preparatory work, students can be
asked to discuss their ideas in text messages or on
online platforms designed for this goal. It might en-
gage students more and boost their motivation. Re-
cent studies state that online activities help students
become more active learners [Hsieh & Tsai 2017] and
encourage students to share their ideas without time



and place restrictions [Sung et al. 2016]. Besides, when
students are involved in a debate in writing, they may
benefit from the structure of the argumentative genre
[Laurinen & Marttunen 2007].

Since we hold the view that our cognition is dis-
tributed and e-gadgets and services have become part
of it, we advance the use of e-platforms, such as
GoogleDoc, Flipgrid, Perusall, Miro or Kialo and others
for holding online debates or for practicing argumen-
tative literacy in or out of the classroom. GoogleDoc
provides a great opportunity for students to work col-
laboratively on one topic. It is convenient for students
to write several arguments for one topic at the same
time. They do not waste any time with paperwork as
they can see each other’s ideas in real time.

Another platform which can be used for debating
online is Flipgrid — a video platform which can be used

This is an open chat for discussion, available to everyone. Start a
conversation by clicking New conversation below.

+ New conversation

Notify me when new conversations are started in this group chat

Do advanced technologies make warfair more  a few seconds ago
cruel?

Advanced technologies in modern warfare are...

©
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for recording small videos with arguments or discussing
ideas in the comments. Flipgrid can be used for debating
by recording a small video devoted to a controversial
issue. The task of students is to provide their arguments in
the comments and to disagree with each other. Another
task can be to give students a topic which has some
controversy and ask them to record videos in which
they should voice their opinion and provide an argu-
ment with SSDs. Then, they should disagree with each
other at least once in comments. Flipgrid contributes to
developing argumentative skills, writing skills and active
listening as well as allowing to improve digital skills.
Perusall can be used for exchanging opinions
about an uploaded text or audio/video fragment in the
class environment or receive notifications about recent
entries if debate is held asynchronously (Figure 2).

Do advanced technologies make warfair more cruel?

Advanced technologies in modern warfare are aimed at the
increasing losses from the enemy which migh sometimes go
beyond ethic norms of morality. For example, cluster bombs
disperse a lot of tiny bomblets across a broad area whichshatter
into metal fragments that can tera off limbs and bring to fatal
wonds.

® @ A ¥ Sep159:55pm &

Indeed, it may be true, however, | would like to dispute the
argument by saying that it does not work only this way. On the
contrary, advanced technologies may allow third parties to observe
the situation, detect and prevent violations of human rights. In this
case peacekeeping organizations may be involved to protect
affected citizens.

(<]

A A @ « Qoni1RR1MnAm

Figure 2. Written debates on Perusall

Miro is an online board designed for collabora-
tive work and exchanging ideas both synchronously
and asynchronously. A teacher can put a topic on the
board and ask students to write their comments pre-
senting arguments in favor of their opinion, then they
can be asked to refute them. Another way to use Miro
is to post several thesis statements or arguments and
ask students to estimate their relevance and validity by
leaving a comment. Miro has special templates for ar-
gument mapping and can be used for visualizing con-
nections between arguments and counterarguments.

Kialo is an online platform designed for developing
critical thinking skills providing an array of opportuni-

ties for holding online discussions. This platform is
suitable for organizing debates for students with a
good command of L2 and for those who need some
scaffolding in order to participate in a discussion. Pro-
ficient students can be given a controversial topic and
asked to generate arguments for and against it whereas
students with a lower proficiency level can be provided
with arguments that will be used in the course of the
discussion. Their task will be to generate SSDs to illus-
trate the argument. Kailo is very convenient for leaving
counterarguments since every argument can be refuted
in the comments.

R2P principle prioritizes the interests of powerful states over the protection of vulnerable

populations.
Pros

a—r—r—r—
The R2P doctrine embodies a moral commitment to protect
vulnerable populations from atrocities.

= m}

R2P emphasizes the importance of early intervention and
preventive diplomacy, aiming to address issues before they
escalate into mass atrocities

Cons

=T B
R2P challenges the traditional notion of state sovereignty,
which can provoke backlash from states that view it as an
infringement on their autonomy.

R2P is often misunderstood as solely a justification for military
intervention.

Figure 3. Kailo for pros and cons

Discussion

In general, written debates in ESP can be regarded
as an effective assessment task which tests both stu-

219

dents’ knowledge of the subject and their ability to
apply critical thinking skills in practice. Argumenta-
tive literacy is a useful skill as it allows students to ex-
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press their ideas logically and persuasively as well as
negating their rivals’ arguments. Many employers re-
quire their employees to communicate in chats, fo-
rums, and via emails, which means that those whose
argumentative skills are well developed will have a com-
petitive advantage. Communicating online in the working
environment is usually polite and formal, however, de-
bating on forums, especially if it is anonymous, is in-
formal, even sometimes rude since people tend to vent
the rage if their opinions clash. Students should be
aware of it.

It should be noted that all the suggested tasks can
be integrated and supplemented with other activities
aimed at practicing active vocabulary items or gram-
matical structures. When generating thesis state-
ments, arguments, or examples, students can be as-
signed to use at least three active vocabulary units.
Active vocabulary can be practiced in such applications
as Quizlet, Memrise, or Busuu. These platforms en-
courage students to learn vocabulary in an entertaining
way independently from the lesson time. This tests not
only professional knowledge of the subject, but also
the vocabulary specific to the area of students’ profes-
sional interests.

Although grammar may not be the focus of the
lesson, students should practice emphatic structures
such as inversions to stress the importance of the given
argument and hedging strategies to soften their ar-
guments when needed. Students should be encour-
aged to widely use conditional clauses to show the
cause and effect relationships and express hypotheses.

Digital platforms can be utilized to boost students’
motivation and engagement in the lesson; however,
they can also distract students or give them leeway to
cheat if they are not supervised carefully. Therefore, it
is recommended to strike a balance between in-class
traditional activities and their digital alternatives.

We expect that after performing these tasks, stu-
dents should improve their knowledge of the topic,
master their research skills and writing skills. Collabo-
rative work contributes to developing independence
from the teacher and improving cognitive capabilities.
These tasks also help students to activate the
knowledge acquired on the topic of their specializa-

JIutepaTypa

tion. Not only does it help them hone critical thinking
skills but it also develops active reading and rebuttal
strategies.

Conclusion

When students write in a professional academic
environment that values their autonomy, dialogicality,
and the development of their argumentation and criti-
cal thinking skills, written debates can be a helpful tool
for them to locate, explore, and organize ideas. When
graduates go into the workforce, they will need to be
able to defend their positions both orally and in writing,
which calls for a strong demand for these skills. Writ-
ten debates are an important part of ESP curriculum
in tertiary education to support students in developing
their analytical, critical thinking, and cooperative
learning skills. Online forums and debate websites
provide a space where individuals can research, de-
fend, and justify their positions and/or refute the op-
posite viewpoints on contentious issues through tex-
tual disputes.

All the exercises have been designed in the
framework of social constructivist and distributed
language theories, where language is regarded as ac-
tion which is socially and dialogically constructed
through interactions and technologically extended by
the Internet and e-gadgets.

This article contributes to pedagogical under-
standing of written debates as well as its practical im-
plementation in the set of exercises aimed at thesis
statements development, coherent argument and
counterargument articulation, and relevant evidence
support. A book of exercises on argumentative literacy
development for ESP in International Relations can be
proposed. Further research on the efficiency of the
exercises can be conducted among students based on
the results of their written debates. Students’ feedback
can play an important part in designing exercises and
teaching written debates. The manuscript can be of
interest for both practitioners, including second lan-
guage instructors in ESP, who practice debates and
argument propositions, and academic researchers in
pedagogy, ESP, and logic.
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